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Introducing Language and Intercultural
Communication is a lively and accessible
introduction for undergraduates who are new to the
area of intercultural communication.

Incorporating real-life examples from around the
world and drawing on current research, this text
argues against cultural stereotyping and instead
provides students with a skill-building framework to
enhance understanding of the complexities of
language and intercultural communication in
diverse international settings. Readers will learn to
understand and become aware of power relations,
positioning and the impact of social and political
forces on language choice and the intercultural
communication process. This is the essential text
for undergraduate students studying courses in
intercultural communication for the first time.

Features include:
m clear learning objectives to structure your study

m end of chapter discussion questions to test your
knowledge

m highlighted glossary terms to provide a strong
understanding of the relevant vocabulary

m an array of photos including signs which make
use of nonverbal codes and many examples that



illustrate such issues as intercultural
misunderstandings and the effects of culture shock

m substantial online resources for students
including learning objectives, suggested readings,
links to media resources and real-world intercultural
scenarios and activities. Additional in-depth
instructor resources feature test materials,
powerpoints, key terms, extended chapter outlines
and sample assignments and syllabi. The website
can be found at www.routledge.com/cw/jackson.

Jane Jackson has many years of experience
teaching intercultural communication and is
Professor of Applied Linguistics at the Chinese
University of Hong Kong.



Praise for this edition:

‘Introducing Language and Intercultural Communication delivers a
clear, accessibly written and above all comprehensive overview of
the field. | know of no other single-author text that does this.’

Professor John Corbett, University of Macau, China

‘Introducing Language and Intercultural Communication is a very
well structured, well researched and impressively well informed
course book with an in-depth elaboration of the different aspects of
intercultural communication. In combination with the companion
website, which offers a variety of identity narratives, interviews and
critical incidents, it is a highly recommendable tool that will
effectively facilitate intercultural teaching and learning at different
levels and certainly compares very favourably with the textbooks |
have used so far in my teaching.’

Professor Guido Rings, Anglia Ruskin University, Cambridge, UK

‘Introducing Language and Intercultural Communication by Jane
Jackson is a state of the art introductory textbook to intercultural
communication that impresses with its comprehensiveness and
convinces with its accessibility and ease of use. There is no doubt
that this book will benefit instructors and students in equal
measure.’

Professor Stefanie Stadler, Nanyang Technological University,
Singapore

‘With an emphasis on ethical Intercultural Communication (ICC)
Jackson’s book provides a chronology of the development in the
field and gives a comprehensive overview of different research
paradigms in the area of ICC, as well as their applications in other
fields of scholarship. | would highly recommend this book to both
students and researchers working in the field of ICC.’

Dr Maryam Jamarani, University of Queensland, Australia

‘Intercultural communication is a notoriously complex phenomenon
of immense importance in our contemporary and future worlds. This
book succeeds in presenting that complexity in an elegant and



simple approach while being neither simplifying nor reductive. For
students new to the field, it introduces the crucial topics, concepts
and theories in a logical sequence, but it also challenges them to
think critically about what they read, in the best traditions of
university education.’

Professor Michael Byram, Professor Emeritus, University of
Durham, UK

Praise from students:

‘As a student who is about to study abroad in Japan, reading this
book has been of enormous help to me.

Not only does the book include different concepts related to
intercultural communication, it is illustrated with various examples
from different parts of the world. This offered me a brand new
perspective on looking at culture and intercultural communication.

After reading this book, | now have a more comprehensive
understanding of . . . how one can competently interact with people
across cultures. | am convinced that what | have learnt from this
book will contribute to making my study abroad experience even
more valuable.’

Serena Kwok Ho Ching, student at the Chinese University of Hong
Kong

‘I can grasp the ideas and concepts quickly since the author
illustrates them with short, straightforward daily-life examples. As
for the rather complicated communication theories and models of
other scholars, Professor Jackson explains them in a clear and
understandable way and also applies them in intercultural
situations.’

Flora Leung, student at the Chinese University of Hong Kong
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Preface

In recent decades, interaction between people from
diverse linguistic and cultural backgrounds has
never been greater. With advances in technology
and transportation and increases in immigration
quotas, more and more people are on the move
and societies are becoming increasingly diverse.
The number of students who are studying outside
their home country is also on the rise.
Consequently, there is a pressing need for better
preparation for cross-cultural adjustment and
intercultural relationship building, especially in a
second language. Institutions of higher education
across the globe now recognize the need to offer
courses and experiences that foster the knowledge,
skills and attitudes necessary for intercultural
communicative competence and responsible, global
citizenship. Introductory courses in intercultural
communication are now being offered in
baccalaureate degrees in a range of disciplines;
however, few books are truly international in scope
and the language dimension of intercultural
communication is often given little attention.

This introductory book is written in an accessible,
user-friendly style for undergraduates who are new
to this area of study. It is designed to provide a
basic  skill-building framework to enhance
understanding of the complexities of language and
intercultural communication in diverse domestic and
international settings. It raises awareness of the
implications of English as a lingua franca in today’s
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interconnected, globalized world and also
underscores the benefits of mastering other
languages.

The book begins by introducing foundational
concepts of intercultural communication, drawing
attention to historical developments in this exciting
field of study. Throughout, readers are encouraged
to engage, explore and dialogue with others as they
develop a deeper understanding of what it means
to be intercultural. Core issues related to language
and the intercultural communication process are
linked to real-life examples from around the world
(e.g. photos of diverse cultural scenes, student
narratives in different cultural/linguistic contexts,
critical incidents involving study abroad students,
excerpts from interviews with international
exchange students). Readers are prompted to learn
more about themselves (e.g. their values, beliefs,
communication styles, attitudes towards different
accents) and to challenge their assumptions and
preconceived notions about other worldviews and
ways of being. The text strives to avoid the
essentialization of people and behaviours, that is,
the tendency to overlook variations within cultures.
The chapters aim to sensitize readers to power
relations, positioning and the impact of social and
political forces on language choice/use and the
intercultural communication process (e.g.
interpersonal  relations, management styles,
discourse, nonverbal communication). The text
raises awareness of the cognitive, affective and
behavioural dimensions of intercultural
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(communicative) competence and the qualities
associated with global citizenship. Ultimately,
Introducing Language and Intercultural
Communication is intended to serve as a valuable
resource for students both in their home
environment and abroad. | hope that the readers
will find the book useful and stimulating. My wish is
that it will

inspire more meaningful intercultural interactions
and contribute to making the world more humane.

Chapter-By-Chapter Overview of the Book

Chapter 1 introduces definitions of key terms and
raises awareness of the imperatives of studying
language and intercultural communication in
today’s globalized, interconnected world.

Chapter 2 provides a concise history of the
multidisciplinary and interdisciplinary field of
language and intercultural communication, largely
focusing on the contributions of scholars in the
United States, Europe and East Asia. Attention is
also drawn to the need for more indigenous,
localized research.

Chapter 3 examines the concept of culture and the
process of language and cultural socialization,
providing a foundation for the remainder of the text.
Discussion centres on definitions and conceptions
of culture, and the various qualities and dimensions
that are associated with this construct (e.g. culture
as learned, culture as shared, culture as relative,
etc.).
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Chapter 4 delves into the nature of communication
and the many factors that can influence the
communication process (e.g. culture, context,
power). After describing the characteristics and
properties of communication, discussion centres on
variations in communication styles and the potential
impact of culture. Suggestions are offered to
become an effective intercultural communicator in
situations where one’s communication partner is a
second language speaker.

Chapter 5 explores the vital role of nonverbal
communication in intercultural encounters, whether
in face-to-face interactions or online. Discussion
centres on the forms and functions of nonverbal
communication, with attention paid to both universal
and culture-specific dimensions. The relationship
between language and nonverbal codes is also
explored. Suggestions are offered to enhance the
nonverbal dimension of one’s intercultural
communication.

Chapter 6 explores identity in relation to language
and intercultural communication. Discussion
addresses such issues as the impact of
socialization on identity formation; language as an
emblem of identity; intercultural contact and identity
change; multiple types of identity (e.g. social,
personal, cultural, racial, global, hybrid); the
relational, dynamic and sometimes contradictory
nature of identity; and the complex relationship
between language, identity and culture. The
importance of recognizing and respecting the
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preferred self-identities of one’s communication
partners is emphasized.

Chapter 7 explores identity biases (e.g.
ethnocentricism, stereotypes, discrimination,
prejudice, racism) and their potential harmful impact
on intercultural relations. Suggestions are offered
for ways to cultivate a more open, inclusive
perspective.

Chapter 8 focuses on intercultural transitions, that
is, the movement of individuals from their home
environment to an unfamiliar linguistic/cultural
setting. After exploring different types of border
crossers (e.g. immigrants, sojourners), discussion
focuses on issues related to the challenges of
adapting to a new environment. Several models of
culture shock and adjustment are reviewed and
critiqued. The chapter concludes with suggestions
to optimize intercultural transitions.

Chapter 9 explores various types and dimensions
of intercultural interpersonal relationships (e.g.
interethnic, interfaith). Discussion centres on the
benefits and challenges of forming and maintaining
friendships and intimate relationships (e.g.
romances, marriage) with individuals from another
cultural and/or linguistic background. The chapter
concludes with suggestions to enhance intercultural
interpersonal relationships.

Chapter 10 explores intercultural conflict. After
identifying multiple domains and types of conflict,
discussion focuses on variations in the way conflict
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is viewed and managed. Intercultural conflict styles
and taxonomies are examined, along with the role
of face and facework in conflict resolution. The
chapter concludes with suggestions to resolve
language and intercultural conflict through peaceful
dialogue and skilful intercultural communication/
mediation.

Chapter 11 centres on intercultural communication
in the global workplace and raises awareness of
communication challenges that may occur in both
domestic and international settings when people
from different cultural backgrounds interact (e.g.
divergent communication styles, a language barrier,
discrimination, etc.). The use of cultural difference
frameworks in intercultural business education is
also examined and critiqued. The chapter
concludes with suggestions to enhance intercultural
communication in workplace contexts.

Finally, Chapter 12 discusses the characteristics of
global citizenship and what it means to be globally
and interculturally competent in today’s increasingly
diverse and interconnected world. Several models
of intercultural (communicative) competence are
reviewed and suggestions are offered to become a
more effective intercultural communicator and
ethical global citizen. This chapter serves as a
review of key elements in the text and stresses that
the road towards interculturality involves a life-long
journey.
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Throughout the text you will find key terms in bold.
These terms are explained in the text and can also
be found in the glossary at the end of the book.

Ancillary Material

Students may access the companion website
(student pages), which has support material
designed to deepen and extend learning related to
issues and concepts presented in each chapter.

Instructors’ resources are available online for
qualified adopters of the book. Online materials
include the following: additional discussion
questions, Powerpoint presentations, suggested
teaching resources (e.g. films, video/YouTube links,
print material), ‘real-world’ excerpts (e.g. cultural
identity narratives, critical incidents, interview
excerpts), interactive student activities and a
Testbank.
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Chapter 1

Why study language and intercultural
communication?

All of us are affected by the decisions and actions of
people whose faces we may never see, whose language
we may not speak, and whose names we would not
recognize — and they, too, are affected by us. Our
well-being, and in some cases, our survival, depends on
recognizing this truth and taking responsibility as global
citizens for it.

(Gerzon 2010: xii)

The key to community is the acceptance, in fact, the
celebration of our individual and cultural differences. It is
also the key to world peace.

(Peck 1978: 186)

learning objectives

By the end of this chapter, you should be able to:

1. define intercultural communication,
interpersonal communication, and
cross-cultural communication

2. identify and describe seven imperatives
for studying language and intercultural
communication today

3. explain how studying language and
intercultural communication can lead to
increased self-awareness and
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understanding of people who have a
different linguistic and cultural
background

4. describe the characteristics of an ethical
intercultural communicator.

Introduction

This chapter begins by introducing various
understandings of the terms ‘intercultural
communication’, ‘interpersonal communication’ and
‘cross-cultural communication’. We then examine
seven imperatives for studying language and

intercultural communication: globalization,
internationalization, advances in transportation and
communication technologies, changing

demographics, conflict and peace, ethics and
personal growth and responsibility. Finally, we
review the characteristics of an ethical intercultural
communicator.

Definitions

There are many definitions of intercultural
communication. Each reflects the author’s
disciplinary roots and understandings  of
communication and culture, core elements that are
explored in more detail in the next three chapters.

Intercultural and interpersonal communication

Rogers and Steinfatt (1999), communication
specialists, define intercultural communication
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simply as ‘the exchange of information between
individuals who are unalike culturally’ (p. 1). This is
similar to Berry et al’s (2011) conception. These
social and cross-cultural psychologists refer to
intercultural communication as the ‘exchange of
information (verbally or nonverbally) between
members of different cultural populations’ (Berry et
al. 2011: 471).

For Mdller-dacquier (2004), an applied linguist,
intercultural communication denotes ‘a peculiar
communication situation: the varied language and
discourse strategies people from different cultural
backgrounds use in direct, face-to-face situations’
(p- 295). Zhu Hua offers a broader view,
incorporating both cross-cultural and intercultural
elements in her definition. For this applied linguist,
intercultural communication refers to

a situation where people from different cultural
backgrounds come into contact with each other; or a
subject of study that is concerned with interactions
among people of different cultural and ethnic groups and
comparative studies of communication patterns across
cultures.

(Zhu Hua 2011: 422)

Samovar, Porter and McDaniel, speech
communication specialists, provide a more detailed
definition than most and, not surprisingly, they
emphasize elements in the communication process:
‘Intercultural communication involves interaction
between people whose cultural perceptions and
symbol systems are distinct enough to alter the
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communication event’ (Samovar et al. 2010: 12).
For Jandt (2007), who is also a speech
communication scholar, intercultural communication
‘generally refers to face-to-face interactions among
people of diverse cultures’ (p. 36). In a later edition,
he states that intercultural communication refers
‘not only to the communication between individuals
of diverse -cultural identities but also to the
communication between diverse groups’ (Jandt
2010: 18). The relationship between language,
culture and identity is explored in Chapter 6.

While some definitions focus on ‘the exchange of
information’ between individuals from different
cultural groups, Jack and Phipps (2005) understand
intercultural communication to be ‘a participatory
set of actions in the world’, that is, ‘dialogical and
material exchanges between members of cultural
groupings’ (p. 181). Their definition acknowledges
the interpersonal, dynamic nature of intercultural
dialogue and interaction. For these applied
linguists, cultural membership is ‘marked
variously by race, ethnicity, nationality, language,
class, age and gender’ (p. 181).

Critical intercultural communication scholars (Rona
Halualani, Adrian Holliday, Dreama Moon, Thomas
Nakayama and Kathryn Sorrells, among others)
sharply criticize static notions of culture and cultural
groups. These interculturalists advocate a broader,
more flexible conceptualization of culture than is
evident in depictions of ‘culture as nation’,
whereby nations
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or communities are viewed as homogeneous and
the diversity within groups is largely ignored. We
return to this contentious issue in later chapters.

For this text, intercultural communication
generally refers to interpersonal communication
between individuals or groups who are affiliated
with different cultural groups and/or have been
socialized in different cultural (and, in most cases,
linguistic) environments. This includes such cultural
differences as age, class, gender, ethnicity,
language, race, nationality and physical/mental
ability. Interpersonal communication is ‘a form of
communication that involves a small number of
individuals who are interacting exclusively with one
another and who therefore have the ability both to
adapt their messages specifically for those others
and to obtain immediate interpretations from them’
(Lustig & Koester 2010: 19).

Nowadays, intercultural interaction may take place
in face-to-face encounters, through written
discourse or online (e.g. Skype, Facebook).
Intercultural communication very often involves a
second language, with either one or both
interlocutors using a language that is not a mother
tongue. Genuine intercultural communication goes
beyond mere ‘information-sharing’ and narrow
conceptions of cultural membership, whereby
culture is reduced to nationality and variations
within cultural groups are largely ignored. In
conceptions of intercultural communication it is
important to recognize the dynamic, interpersonal
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dimension inherent in relationship building between
people from diverse backgrounds.

The difference between cross-cultural and
intercultural communication

Although the terms ‘cross-cultural’ and ‘intercultural’
are sometimes used interchangeably,
cross-cultural communication generally refers to
the comparison of communication behaviours and
patterns in two or more cultures, while intercultural
communication involves interaction between
people from different cultural backgrounds
(Gudykunst 2003). Cross-cultural communication
research typically compares and contrasts native
discourse and communication behaviours (or
styles) in different cultures. For example, the
politeness norms or conflict negotiation strategies in
Japanese management meetings may be
compared with those in Irish management
meetings. In another cross-cultural communication
study, one might examine the behaviour of
business students in case discussions in Riyadh,
Saudi Arabia and compare it with the behaviour of
business students in case discussions in Kuala
Lumpur, Malaysia.

In  contrast, intercultural communication
research involves an investigation of interpersonal
interaction between individuals (or groups) from
diverse linguistic and cultural backgrounds. The
form of this intercultural contact varies. It may be
face-to-face or involve communication through
written discourse. With advances in technology,
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more researchers are paying attention to
intercultural interaction that is taking place online
(e.g. Skype calls, chat groups, email, second
language classes with online intercultural
exchange). Intercultural communication studies
may focus on the verbal or nonverbal behaviour,
attitudes or perceptions of people from different
cultural and linguistic backgrounds interacting with
each other (e.g. face-to-face, online, through written
discourse). The interlocutors may have a different
first language and speak a second language that is
common to all of them (e.g. an international
language such as English). They may speak the
native language of one of the participants or a
combination of languages (e.g. code-mixing) as
they interact with each other and build a
relationship (Jenkins 2013; Mackenzie 2013).

An example of intercultural communication is a
South Korean university student in Seoul interacting
in English with an exchange student from Sweden.
In this intercultural situation,

neither of the speakers are using their first
language and both have been socialized in a
different linguistic and cultural environment. In
another example, an American exchange student in
Oxford is conversing on Skype with an Australian
friend in Brisbane. While both speakers are using
their first language, they are using different varieties
of English and have been socialized in different
cultural contexts, so this, too, is an intercultural
encounter. In another scenario, an elderly Buddhist
monk in Bangkok is conversing with a young, Thai
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female who is a Christian. While they share the
same nationality and ethnicity, the interactants have
a different religious background and also differ in
terms of age, occupation and gender. This is
another example of intercultural communication.

From an intercultural perspective, one might
observe classroom interactions involving students
from different linguistic and cultural backgrounds.
For example, at a university in the Netherlands, one
could investigate the communication behaviours
and interaction of Chinese, Dutch and French
business majors in English-medium tutorials. An
intercultural researcher could focus on the
language and intercultural learning experiences of
students who move temporarily from one
educational and geographic setting to another (e.g.
international exchange students) or analyse the
discourse of immigrants who are interacting with
locals in their new country of residence. Culture
shock, adjustment/adaptation, social networks,
intercultural friendships/relations, identity shifts and
culture/language-learning strategies in a new
environment are just some of the interests and
concerns of interculturalists. All of these topics (and
many others) are explored in this text.

Reasons to Study Language and Intercultural
Communication

There are many imperatives for learning more
about intercultural communication, and the impact
of language in intercultural relations. Because of
globalizing forces, internationalization,
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transportation and  technological advances,
changing demographics and conflict situations,
ethical intercultural communication is now more
important than at any other time in the history of our
planet. We need to learn how to adapt and thrive in
unfamiliar environments, and contribute to our
planet in a constructive, peaceful manner. Through
interaction with people from diverse linguistic and
cultural backgrounds, we can learn more about
ourselves and discover respectful ways to build and
nurture intercultural relationships.

Globalization

No matter where you live, you are impacted by
globalizing forces. While the exchange of ideas,
goods and people is not new, in the last few
decades we have been experiencing an
unprecedented intensification of economic, cultural,
political, linguistic and social ties (Fairclough 2006;
Held et al. 1999). This phenomenon, globalization,
involves ‘a process of removing
government-imposed restrictions on movements
between countries in order to create an “open”,
“borderless” world economy’ (Scholte 2000: 16).
Rogers and Hart (2002: 12) characterize
globalization as ‘the degree to which the same set
of economic rules applies everywhere in an
increasingly interdependent world’. Europe’s
Maastricht Treaty and the North American Free
Trade Agreement (NAFTA), for example, were
signed to reduce tariffs and barriers to international
trade among neighbouring countries.
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Knight and deWit (1997: 6) offer a much broader
conceptualization of globalization,

defining it as ‘the flow of technology, economy,
knowledge, people, values, [and] ideas . . . across
borders’, while Appadurai (1990) simply refers to it
as ‘a dense and fluid network of global flows’. Inda
and Rosaldo’s (2006) understanding is particularly
relevant to our study of language and intercultural
communication.  Acknowledging the cultural
dimension, these social scientists characterize
globalization as

spatial-temporal processes, operating on a global scale
that rapidly cut across national boundaries, drawing more
and more of the world into webs of interconnection,
integrating and stretching cultures and communities
across space and time, and compressing our spatial and
temporal horizons.

(Inda & Rosaldo 2006: 9)

Due to this ‘intensification of worldwide social
relations’, Giddens (1990: 64) observes that ‘local
happenings are shaped by events occurring many
miles away and vice versa.” Gerzon (2010) concurs,
noting that humans are affected by ‘the decisions
and actions’ of people in other parts of the world
that they may never meet. As well as closer ties in
trade and commerce, globalizing forces are
triggering profound changes in the social, cultural,
political and linguistic dimensions of communities
across the  globe. For  example, this
interdependence is influencing language policies on
all continents (e.g. the designation of English as the
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medium-of-instruction in educational institutions in
non-English-speaking countries). It is also altering
linguistic codes (e.g. increasing the mixing of
English expressions with a local language, a
process that is referred to as ‘code-mixing’).

Due to colonialism and globalization, there are also
more varieties of English in the world today, which
is why most scholars now refer to World
Englishes, rather than ‘World English’. As Sharifian
(2012: 310) explains, ‘English has not “spread” as a
monolithic code, but has become a pluricentric
language: many new varieties have developed, and
are still being developed . . .". Around the world, the
number of localized or indigenized varieties of
English (e.g. Cameroon English, Indian English,
Malaysian English, Nigerian English) continues to
grow.

Further, Ryan (2006: 28) argues that ‘globalization
could not happen without its own language, and
that language is unquestionably English.” According
to David Crystal (2010), an English-language
expert, non-native speakers of English now
outnumber native speakers by three to one. In this
age of rapid globalization, English has become a
lingua franca in many parts of the world, that is, it is
‘a language which is used in communication
between speakers who have no native language in
common’ (Trudgill 2003: 80).

Globalizing forces are also creating more interest in
other languages. For example, in the late 1970s,
China’s Open Door Policy and subsequent entry
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into the World Trade Organization (WTQ) in 2001
have had a significant impact on the number of
non-Chinese studying Mandarin (Putonghua)
around the world. In 2004, the government of the
People’s Republic of China began establishing
Confucius Institutes across the globe to encourage
trade ties and promote Chinese culture and
language abroad. As of October 2010, there were
322 Confucius Institutes and 337 Confucius
Classrooms in 94 countries and regions (Xinhua
2010). China’s Ministry of Education estimates that
100 million people overseas were learning Chinese
in 2010; by 2020, the government aims to establish
1,000 Confucius Institutes worldwide so one can
expect the number of second language speakers of
Chinese to continue to rise along with China’s
increasing global influence in other spheres (e.g.
global politics, trade and commerce, tourism).

When reflecting on the impact of globalization,
McGrew (1992: 65) argues that these ‘patterns of
human interaction, interconnectedness and
awareness are reconstituting the

world as a single social space’ (e.g. global
community). On a personal level, this means that
events, behaviours and values from far away are
affecting many aspects of our daily habits or ‘ways
of being’ (e.g. the products we buy, the language
and expressions we use in online chats, the clothes
we wear, the food we eat, the music we listen to,
the television programmes we watch, the Internet
sites we access).
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Plate 1.1 Tourism in China has increased in
recent years and there has also been a dramatic
rise in the number of Mainland Chinese who are
visiting other parts of the world © Jane Jackson

While some view this growing interdependence of
societies and cultures as ‘an opportunity to be
embraced, allowing people to break free from the
stifling restrictions of nationality and tradition’ (Ryan
2006: 26), for others, globalization is ‘a threat,
removing the security of familiar local networks and
imposing an unwanted external uniformity’ (p. 26).
Opponents  argue that the process of
homogenization is leading to the loss of linguistic
and cultural distinctiveness (e.g. the
McDonaldization and Anglicization of the world).
For some, the global domination of American
culture is at the expense of traditional, localized

52



diversity. In response, in some regions there is an
intensification of localism, that is, a range of
political philosophies have emerged that prioritize
the local (e.g. the local production and consumption
of goods, local control of government, promotion of
local culture and local identity) (O’'Riordan 2001).

Critics also point to the widening gap between the
‘haves’ and the ‘have-nots’ and argue that the
historical legacy of colonization and globalizing
forces have exacerbated inequality, that is,
unequal access to power and resources (e.g.
cultural, economic, educational, linguistic, political,
social, technological). For Sorrells (2013: 32),
globalization is characterized by ‘a magnification of
inequities based on flows of capital, labor, and
access to education and

technology, as well as the increasing power of
multinational corporations and global financial
institutions’.

As noted by Canagarajah (2006), McKay (2010)
and many other applied linguists, differential
opportunities to learn English can divide societies.
With better schooling, proficient speakers of this
international language may gain admission to more
prestigious institutions of higher education. They
may then be offered better-paying jobs and rise to
much higher ranks in their careers (e.g. civil
service, business, education). Conversely, in some
parts of the world, those who do not have access to
quality English language education are left behind.
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When the World Trade Organization (WTO) meets,
loud and sometimes violent protests erupt,
providing an outlet for deeply-felt concerns about
growing inequality and poverty among people who
have not benefited from globalization. This tension
also provides enormous challenges for intercultural
relations.

Whether one’s conception of globalization is
positive or negative it remains the most powerful
force shaping our world today and in the
foreseeable future. It is this interconnectedness that
is bringing about more frequent intercultural
contact. This, in turn, necessitates the development
of effective intercultural communication skills as
well as knowledge of more than one language,
especially one with an international status. Whether
your career path lies in applied linguistics, TESOL
(Teaching English to Speakers of Other
Languages), the civil service, business,
international relations, health care or a completely
different line of work, in

this new global world, intercultural understanding
and skills are apt to be necessary for your future
career as well as your personal life. In this highly
competitive world, bilingualism or multilingualism is
also a requirement for many and an advantage for
most.
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Plate 1.2 This McDonald’s restaurant is situated
in the heart of Beijing. Critics of globalization fear
that the ‘McDonaldization’ of the world is leading to
a lack of cultural diversity. What do you think? ©
Jane Jackson

55



Plate 1.3 While some nations prosper and benefit
from globalization, inequality and poverty persist in
many regions © Jane Jackson

Internationalization

Accelerating globalization has resulted in increased
investment in training for knowledge industries
(organizations or industries dependent on a
workforce with advanced scientific or technological
knowledge and skills) and second or foreign
language teaching. ELT (English language
teaching), for example, has become a global
industry. Higher levels of interconnectedness are
also pushing educational institutions to devote more
attention to international and intercultural
dimensions of learning, teaching and research.
There is now a high demand for well-educated,
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technologically advanced, bilingual or multilingual
individuals who can interact effectively with people
from diverse cultural backgrounds and perform
successfully in the competitive, global marketplace.

Sensitive to increasing global interdependency and
the new challenges facing graduates in all
disciplines, institutions of higher education around
the world have been revisiting their mission and
responsibilities. In the process, most have found
themselves confronting a range of challenging
questions, including: How can they best prepare
their students to become

global citizens and professionals in today’s diverse
world? What steps can they take to help students
become internationally knowledgeable, bilingual (or
multilingual) and interculturally sensitive? How can
they foster intercultural competence, that is, ‘the
ability to communicate effectively and appropriately
in intercultural situations based on one’s
intercultural knowledge, skills and attitudes’
(Deardorff 2006: 249)? How can institutions provide
students with a transformative international
education? What action is needed to attract
students and faculty from other countries to their
campus? What initiatives might help faculty develop
an international, global perspective and enhance
their intercultural competence?

Professional leaders in teacher education are
asking how they can best ready pre-service
teachers for classrooms with linguistically and
culturally diverse learners. Those charged with the
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preparation of second language educators (e.g.
TESOL professionals) seek the most effective ways
to deal with the cultural and intercultural dimensions
of language learning and teaching. Administrators
in schools have also become more aware of the
need for their staff to become interculturally
competent. Whether in applied linguistics, general
education, business, health care, law, science or
other disciplines, educators are grappling with
similar demands and issues.

The policy-based response of many tertiary
institutions is internationalization, which
Kalvermark and van der Wende (1997: 19) define
as ‘any systematic sustained effort aimed at making
higher education more responsive to the
requirements and challenges related to the
globalization of societies, economy and labor
markets’. More specifically, internationalization
entails ‘the process of integrating an international,
intercultural or global dimension into the purpose,
functions or delivery of post-secondary education’
(Knight 2004: 11). In many parts of the world,
primary and secondary schools are also
incorporating international, intercultural learning into
their curricula, especially in contexts where there is
a large immigrant population.

Internationalization at home (laH)

The term internationalization at home (laH) refers
to ‘the embedding of international/ intercultural
perspectives into local educational settings’ (Turner
& Robson 2008: 15) to raise the global awareness,
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cultural understanding and intercultural competence
of faculty and students. In fact, you are likely using
this text in an intercultural communication course
that is designed to help meet the laH aims of your
institution, faculty or department.

To provide local students with more exposure to
other languages and cultures, many institutions of
higher education are taking steps to draw
international students to their home campus (e.g.
semester- or year-long exchange students,
full-degree students) (Jenkins 2013; Rumbley et al.
2012). Whether motivated by economic necessity
or the desire for a more diverse, multicultural
environment, tertiary institutions in
non-English-speaking countries are increasingly
offering courses and even full degrees in this
international language in order to attract students
from abroad. In Europe, for example, between 2002
and 2007 the number of English-taught degree
programmes tripled (from around 700 to nearly
2,400) (Wachter & Maiworm 2008). At my university
in Hong Kong, which has a bilingual
(Chinese-English) policy, more courses are now
being offered in English to accommodate incoming
semester-and year-long exchange students who
are unfamiliar with Cantonese. International
students also have the opportunity to study Chinese
languages and cultures.

Educators and administrators are discovering that
increasing the number of international students on
campus does not ensure meaningful intercultural
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interaction with local students. With this in mind,
more educators and administrators are designing a
range of innovative

activities and events to encourage more
interpersonal, intercultural contact (e.g. informal
outings, social gatherings, international clubs, a
‘buddy system’ or mentorship scheme linking local
and international students). On  campus,
administrators of student accommodation (e.g.
hostels, dormitories) may also encourage local and
international students to share rooms or common
areas (e.g. lounges).

Ultimately, these laH activities aim to prepare
individuals for life in an interconnected world
whereby interaction with people from diverse
linguistic and cultural backgrounds is increasingly
the norm.

Education abroad

As well as ‘internationalization at home’ (laH)
initiatives, there has been a dramatic increase in
the number of students who are gaining some form
of education abroad, that is, education outside
their home country (e.g. study abroad, internships,
work, volunteering, directed travel with learning
goals) (Forum on Education Abroad 2011).
According to a 2012 report issued by the Institute
for Statistics of the United Nations Educational,
Scientific and Cultural Organization (UNESCO), in
2010 at least 3.6 million students were enrolled in
tertiary education abroad, up from two million in
2000.
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At your institution, you may find a range of
education abroad options to choose from. Perhaps
you can join a year-abroad or semester-long
exchange programme. If you have an advanced
level of proficiency in the medium-of-instruction in
the host institution you may study alongside host
nationals in regular subject courses and then, with
the necessary approval, transfer credits to your
home institution.

Another option may be a language and cultural
studies tour, an intensive summer language
immersion programme, a regional or international
conference for students (e.g. intercultural
citizenship or global leadership forum, peace
camp), or volunteering. You might also do a
practicum or fieldwork abroad (e.g. anthropology,
global health, language teacher education). More
and more, university students are opting to take
part in short-term sojourns, ranging from four to
seven weeks, or micro-sojourns lasting three weeks
or less (e.g. language enhancement programmes).
If you have already participated in some form of
education abroad, you can share your language
and intercultural experiences with other students.

Following the emergence of English as the global
language of internationalization, more
non-English-speaking countries now offer
study-abroad students exposure to local (and
global) course content through English (Jackson
2012; Jenkins 2013; Rumbley et al. 2012).
Business majors from Vietnam, for example, may
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take English-medium courses in management or
marketing in Sweden or the Netherlands. In Hong
Kong, incoming exchange students from Germany
and Malaysia may do all of their coursework in
English or, alternatively, study the local language
(e.g. Cantonese) instead of or in addition to
coursework in English. Whatever the language,
intercultural interaction with host nationals or other
international students (inside and outside the
classroom) should be an important dimension of
education abroad.

The amount of support provided to education
abroad participants varies greatly. In faculty-led,
short-term programmes, participants may receive
pre-sojourn preparation, ongoing support during the
sojourn (stay abroad) and guided debriefings when
they return home. This level of support is not
common, however, and longer-term sojourners
usually receive even less guidance, if any. Most
institutions offer only brief pre-departure orientation
sessions for exchange students, which largely
focus on logistics (e.g. the transfer of credits, safety
and security). As educators and administrators
become more familiar with recent education abroad
research, they recognize the need for more
intensive, systematic programming. For example,
intercultural communication courses, like the one
you may be taking now, are increasingly being
offered to students in all disciplines to help optimize
the time spent in a foreign country. Courses of this
nature can also help participants develop the
(inter)cultural knowledge and skills that are
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essential for successful intercultural interaction in
one’s home environment in all areas of life (e.g.
academic, personal, professional). They can also
help students to make sense of intercultural
encounters that have not unfolded as expected.

As educational institutions play a central role in the
formation of citizens and future professionals,
intercultural education is vital to help prepare
students for responsible intercultural citizenship in
our global community, whether in the home setting
or abroad. International, intercultural education and
global citizenship are discussed in more detail in
Chapter 12.

Advances in transportation and communication
technologies

Recent developments in transportation and
communication technologies now link the far
corners of the globe, dramatically altering the world
in which we live. By diminishing the physical
barriers of time and distance, advances in both
domains are greatly increasing the exchange of
people, commodities, information and ideas. Today,
modern transportation systems (e.g. air, rail, road,
water, underground) facilitate movement of people
and goods within countries, and from one country to
another; vast geographic distances can be covered
in far less time, with less cost, and with greater
ease than in the past. Rapid trains, jet aircrafts,
modern highways, high-speed ferries and other
advanced forms of transport are all making it
possible for travellers, services and products to
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move between countries and continents in record
numbers. These transportation enhancements are
bolstering economic growth, socio-political ties and
intercultural contact (e.g. tourism, business,
educational exchange).

This unprecedented population mobility is enabling
more intercultural interaction both within nations
and across borders. Technological developments in
transport and communication are making it possible
for people from diverse language and -cultural
backgrounds to interact more easily and frequently
than ever before. Nowadays, we are in more
contact with people from other cultural backgrounds
than at any time in human history.

Telecommunication (e.g. communication through
telephones, telegraphs, the Internet) and the mass
media are also facilitating the dissemination and
exchange of information over significant distances.
Mass media refers to a message created by a
person or a group of people sent through a
transmitting device (a medium) to a large audience
or market (e.g. books, newspapers, magazines,
recordings, radio, television, movies, the Internet)
(Campbell et al. 2011). The mass media and rapid
advances in digital communication technology have
enabled more and more people to connect in virtual
space. The escalation of intercultural interaction, in
both domestic and international settings, is no
longer necessarily face-to-face.

In 1962, Marshall McLuhan, a Canadian educator,
philosopher and scholar, coined the term global
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village to refer to the way the world is ‘shrinking’,
as people become increasingly interconnected
through media and other communication advances.
He predicted that the ease and speed of
electr(on)ic technology would have a profound
impact on global communication and he was
certainly right! Today, people from different parts of
the world can interact with each other through
instant messaging, Facebook, email, blogs and
websites on the Internet, as well as through older
technology such as fax machines and voice mail.

Information and communications technology
(ICT) refers to the role of unified communications
and the integration of telecommunication (e.g.
wireless signals), computers,

middleware as well as necessary software, storage-
and audio-visual systems, which allow users to
create, access, store, transmit and manipulate
information. ICT consists of information
technology (IT) as well as telecommunication,
broadcast media, all types of audio and video
processing and transmission and network-based
control and monitoring functions (Tuffley 2011).

In 2012 there were nearly 2.5 billion Internet users,
more than 34 per cent of the world’s population
(Internet World Statistics 2012). As Table 1.1
illustrates, the most users were in developed
countries, with other regions lagging far behind.

World Internet users and population
statistics
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World regions Population Internet users Penetration Users 9 of table
(2012 ast) latest data {96 population)

Africa 1,073,380,925 167,335,676 15.6 7.0
Asia 3,922,066,987 1,076,681,059 275 44.8
Europe 820918446 518512109 B63.2 215
Middle East 223608203 90,000,455 402 a7
Morth America 348280154 273785413 786 11.4
Latin America/

Caribbean 503688638 064015745 429 106
Oceania/Australia 35803569 24987919 B7.6 1.0
WORLD TOTAL 7017846922 2405518376 343 100.0

Source: Adapted from Internet World Stats
(www.internetworldstats.com/stats.htm) (Accessed
15 April 2013)

Table 1.2 shows the top ten languages used on the
Internet in 2010. English was used most frequently
(with much of the use involving non-native speakers
of the language), followed by Chinese, as the
number of users in Mainland China has grown
exponentially in recent years. Globally, the maijority
of international websites are still in English and this
has implications for information-sharing and
intercultural interaction online. Even with the
emergence of more multilingual websites as well as
those in Chinese, Arabic, French and many other
languages, a large number of academic/
professional international sites remain in English.
People who have limited (or no) proficiency in
English or another international language have
fewer opportunities to access information or interact
online. This, in turn, may somewhat limit their
international, intercultural contact in cyber space.

Top ten languages on the Internet

66



English : | 5366

Chinese |pdd.0

Spanish

Japanese

Fortuguese
Gorman
Arabic
French
Russia

Korean

Al the rest 350.6

o 50 100 150 200 250 300 350 400 450 500 550 600

Millions of users

Source: Adapted from Internet World Stats
(www.internetworldstats.com/stats7.htm) (Accessed
17 August 2013)

Estimated Internet users are 1,966,514,816 on
June 30, 2010

Copyright © 2000-10, Miniwatts Marketing Group

More and more, advances in digital communication
technology are playing a critical role in educational,
professional, social and personal settings,
especially in countries that have benefited
economically from globalization. The emergence of
a range of new technologies is providing more
opportunities for  social interaction and
collaboration. Social media is defined as ‘a group
of Internet-based applications that build on the
ideological and technological foundations of Web
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2.0, and that allow the creation and exchange of
User Generated Content’ (Kaplan & Haenlien 2010:
61). Web 2.0 refers to ‘the revolutionary new ways
of creating, collaborating, editing and sharing
user-generated content online. It's also about ease
of use’ (Discovery Education 2012). Recent
computer-mediated interactive and social tools
include Facebook, Myspace, Twitter, Google
Groups, Windows Online, blogs, Wikis, Skype,
Linkedin and multimedia (such as YouTube),
among others.

As Table 1.3 reveals, there were over 835 million
active Facebook users in 2012, with more than 200
million added in 2011. Nearly all major universities
are now on Facebook.

Facebook users in the world

Geographic Population Facebook users Facebook penetration (96)
world regions (2012 est) Mar 31, 2012 Mar 31,2012
Asia 3922066987 195,034,380 5.0

Africa 1,073,380,025 40,205,580 39

Europe 820918446 232,835,740 285

South America 304 450227 112531,100 981

Central America 157,663,506 41,332.940 265

MNorth America 348280,154 173,284,940 499

Middle East 223608203 20,247,900 9.4

The Caribbean 41565815 6,355,320 153
Oceania/ Australia 35,003,569 13,597,380 384

WORLD TOTAL 7017846922 845,495,280 121

Source: Adapted from Internet World Stats
(www.internetworldstats.com/facebook.htm)
(Accessed 5 May 2013)

In 2011, over 48 per cent of young adults indicated
that they relied on Facebook for news, and a similar
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number of people between the ages of 18 and 34
logged in as soon as they woke up (Digital Buzz
Blog 2011). Increasingly, individuals are accessing
Facebook through their mobile phones and, as
technology becomes more affordable, more people
in less affluent areas are gaining access to
Facebook. In 2012, an average Facebook user had
130 ‘friends’ and ‘liked’” 80 pages. On a weekly
basis, more than 3.5 billion pieces of content were
shared (Digital Buzz Blog 2012).

Another trend is the growing reliance on Twitter for
sharing information. This instant messaging system
allows a person to send brief text messages up to
140 characters in length to a list of followers. In
2012, Twitter had 100 million active users, while
LinkedIn, the world’s largest online professional
network, had over 64 million users in North America
alone (Digital Buzz Blog 2012).

Social networking sites are having a profound
impact on contemporary social life and activity. With
access to the Internet, mobile devices are enabling
Facebook wusers and Twitter followers to
continuously stay in touch with friends, family and
other acquaintances wherever they are in the world.
Interactive social tools are creating opportunities for
the rapid dissemination and sharing of information
and viewpoints both in one’s home country and with
people in different parts of the world. As the ‘Arab
Spring’ unfolded, for example, Twitter, Facebook
and other social media (e.g. online conversation
boards, blogs) quickly spread news about
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demonstrations not only within Middle Eastern
countries but in the outside world. Social tools are
affording the exchange of diverse views about local
and global issues and, in some cases, these
technological tools are being credited with changing
history.

Web 2.0 applications have also greatly facilitated
collaborative learning and intercultural interaction in
educational settings and beyond (Shelly &
Frydenberg 2010). Social media allows users to
collaborate in the creation and development of
content (e.g. wikis, podcasts, blogs); nowadays,
people from diverse linguistic and cultural
backgrounds can share knowledge, information and
opinions online using web-based applications and
tools. Social media tools have radically changed
our perceptions and use of communication. Web
2.0 is revolutionizing the way we interact with each
other and opening up more possibilities for
intercultural connections in education and other
domains (e.g. business, health care, government).

Increased intercultural contact, facilitated by
technological advances in transportation and
communication, underscores the necessity of
intercultural competence and the benefits of
acquiring proficiency in more than one language,
especially an international one. Although we now
live in a more highly interconnected world,
economic  disparity, unequal access to
communication technology and efficient
transportation systems, political control (e.g.
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censorship of websites) and lack of proficiency in
an international language (e.g. English) are still
serving as barriers to participation for many.

Changing demographics

Human migration entails physical movement by
people from one place to another, sometimes over
long distances. While only a few groups have
retained a nomadic lifestyle in modern times,
various forms of migration have persisted and even
increased in the last few decades. This movement
of individuals, families or large groups is bringing
about more diversity and, nowadays, all
contemporary, urban societies are culturally plural.
This is creating more opportunities for daily
interaction with people from diverse linguistic and
cultural backgrounds

and another reason why intercultural
communication knowledge and skills have become
vital. (See Chapter 8 for more discussion on
migration and intercultural transitions.)

Migration can take many forms. It may involve
voluntary movement within one’s region, country or
beyond, and be motivated by a range of aspirations
(e.g. higher education opportunities, better job
prospects, residence in a more peaceful
environment, intercultural marriage, life in a warmer
climate). Sometimes, however, migration is
involuntary, such as in the case of ethnic
cleansing (e.g. the violent removal of an ethnic or
religious group by another) and human
trafficking/the modern slave trade (the illegal trade
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of human beings for sexual exploitation or forced
labour).

Individuals may be displaced by war, economic
crises, religious persecution, natural disasters or
other calamities. The United Nations 1951
Convention Relating to the Status of Refugees, as
amended by the 1966 Protocol, defines a refugee
as an individual who:

owing to well-founded fear of being persecuted for
reasons of race, religion, nationality, membership of a
particular social group or political opinion, is outside the
country of his nationality and is unable or, owing to such
fear, is unwilling to avail himself of the protection of that
country; or who, not having a nationality and being
outside the country of his former habitual residence, is
unable or, owing to such fear, is unwilling to return to it.

(United Nations High Commissioner for Refugees
(UNHCR) 1992/1979: 5)

Immigration, that is, moving from one’s home
country to reside in another, is providing more
possibilities for intercultural interaction in many
parts of the world. As a consequence of economic
instability and armed conflicts, more and more
people are on the move. In their November 2010
report, the International Organization for Migration
(IOM) noted that the number of international
migrants rose from 150 million in 2000 to 214
million in 2010, with 57 per cent moving to
high-income countries. If this trend continues, there
could be 405 million international migrants in 2050.
The report also states that there are now 20 cities
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with more than a million foreign-born residents,
including nine in North America.

Several special migrant populations are also
contributing to growing multicultural diversity in
many parts of the world, such as the 26 million
internally displaced persons (e.g. almost 20 per
cent in Sudan), the nine million refugees (which
rises to 15 million with people in ‘refugee-like’
situations) and health care migrants (almost 30 per
cent of doctors and 10 per cent of nurses born in
sub-Saharan Africa are abroad) (International
Organization for Migration 2010). Because of poor
economic conditions in some Asian countries (e.g.
Indonesia, the Philippines), workers in many
occupations (e.g. domestic helpers, nurses) are
compelled to seek better wages in more affluent
places (e.g. the Arabian Gulf countries, Germany,
Hong Kong, Singapore). Due to the financial crisis
in Europe, university graduates and other workers
in Greece, Spain and Italy are also on the move to
more economically stable countries.

In 2010, most of the 57 million migrants in the
Americas settled in the United States (43 million)
and Canada (7.2 million); Argentina had 1.4 million
migrants and Venezuela a million. Asia has about
60 per cent of the world’s population but only 30 per
cent of the world’s migrants. The Asian countries
with the most migrants and the highest share of
migrants in their populations are the Arabian Gulf
states (e.g. Bahrain, United Arab Emirates).
Australia had almost five million migrants in 2010,
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and New Zealand almost a million (International
Organization for Migration 2010).

In 2010, Europe’s 73 million migrants was a third of
the global total, with 60 per cent in five countries:
Russia, 12 million; Germany 11 million; and France,
the UK and Spain about 6.5 million each. New
policies in some countries (e.g. Russia, the UK)
have been put in place

to reduce the influx of migrant workers, but return
bonus programmes in the Czech Republic and
Spain attracted few jobless migrants who agreed to
leave and not return. ‘In today’s economic and
war-torn climate, we can expect to see an increase
in migrating populations as new markets are sought
and as people leave their current home countries in
search of work and/or safety’ (Moon 2010: 39).

As well as a long-term change in residence (e.g.
immigrants, refugees), people flows may be
transitory (e.g. tourist vacations, pilgrimages,
education abroad sojourns). In 2009, for example,
there were 3.4 million international students in the
world, an increase of more than 75 per cent since
2000; a quarter were from China, India and South
Korea, and a third were studying in the United
States and the United Kingdom (UNESCO 2012). In
some countries, international students are regarded
as probationary immigrants and are allowed to stay
and work after graduation if they get a job offer.
This policy is also contributing to long-term
linguistic and cultural diversity within receiving
nations.
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Current demographic trends are providing more
opportunities  for intercultural interaction in
educational institutions, in the workplace, and in
one’s personal life. With this growing migration
comes an increased need for intercultural
understanding and changes in the ways that people
see themselves. For example, individuals who
move to different cultural environments for
long-term residence may develop hybrid identities,
with ties to more than one cultural group. Others
may feel more like citizens of the world.

‘With the world becoming more and more linked by
immigration, communication, media, economy, and
transportation,” Kim (2010: 170) speculates that
‘cultural mixing is likely to further increase
multiculturalism and within-culture variance in the
future’. In some parts of the world, there is now
greater social acceptance of romantic intercultural/
interracial/interethnic relationships and,
consequently, more children of mixed heritage, who
may speak (or, at least, are exposed to) more than
one language at home. These developments have
implications for the development of multilingual,
multicultural, hybrid identities, a subject that is
explored in Chapter 6. Intercultural friendship,
romance and marriage are discussed in Chapter 9.

Conflict and peace

The fault lines that divide us as peoples and nations have
become deeper, more raw, and more lethal in our nuclear
age. It is essential that we enhance our understanding of
conflict and its terrain so that we can navigate the
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physical, psychological, and spiritual chasms that
threaten to swallow us, creative potential and all.

(LeBaron & Pillay 2006: 12)

In some contexts, increasing diversity has been
accompanied by rising intercultural and interracial
tension and threats to stability and peace. As the
world becomes more and more interdependent, the
mutual understanding of people from diverse
linguistic and cultural backgrounds becomes even
more vital to peace, cooperation and stability. For
Peck (1978), the key to community and world
peace is ‘the acceptance, in fact, the celebration of
our individual and cultural differences’.

Conflict is an unavoidable feature of human
interaction. Whether in a family setting, among
friends or colleagues, in educational or health
institutions, the workforce (e.g. businesses),
government bodies, international organizations or in
regional/national/international negotiations,
disagreements and disputes between individuals
and groups may develop. As Scollon et al. (2012:
xiii) explain,

Dramatic advances in information technology, especially
the growth of the World Wide Web, and the rapid
globalization of the world’s economy have in many ways
brought people closer together, while at the same time,
wars, terrorism, environmental devastation, and massive
changes in the world economic order have resulted in
greater political and social fragmentation.
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Global warming (the rising of the temperature in
the earth’s atmosphere and oceans), the dramatic
increase in the earth’s population (already
exceeding seven billion), globalizing forces, the
global economic crisis, migration and fierce
competition for limited natural resources are all
contributing to increased contact, stress and conflict
between culturally diverse people. Nowadays, it is
imperative that all of us acquire the knowledge,
respect and skills necessary to mediate intercultural
disagreements in an effective, appropriate and
peaceful manner.

Intercultural conflict is defined by Ting-Toomey
(2012: 279) as ‘the perceived or actual
incompatibility of cultural values, situational norms,
goals, face orientations, scarce resources, styles/
processes, and/or outcomes in a face-to-face (or
mediated) context’. Divergent behaviours (e.g.
unfamiliar ~ communication styles, different
expressions of politeness) can make intercultural
negotiations more stressful and even more
complicated when a second language is involved.
In situations like this, van Meurs and
Spencer-Oatey (2010: 59) warn that ‘conflict cannot
be managed effectively without simultaneously
considering both culture and communication’.
Neuleip (2012: 41) further argues that

while the dream of a global village holds promise, the
reality is that diverse people have diverse opinions,
values, and beliefs that clash and too often result in
violence. Only through intercultural communication can
such conflict be managed and reduced.
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Intercultural conflict frustrations may boil over if we
do not know how to deal with culture- or
language-based conflict communication issues in a
competent manner: ‘The need to summon creativity
and exercise the choice to cooperate has never
been more urgent’ (LeBaron & Pillay 2006: 12).

If inappropriate or ineffective conflict negotiation
strategies are continuously employed,
misunderstandings can quickly evolve into a
complicated and protracted intercultural conflict
situation. Unfortunately, it is not difficult to identify
long-standing domestic or international disputes
that necessitate effective intercultural
communication knowledge and skills to bring about
a just, ethical resolution (e.g. the Palestinian-Israeli
conflict). Consequently, Kim and Ebesu Hubbard
(2007) argue that intergroup relations is arguably
the most serious of all the problems confronting
‘humankind, and is the single most vital domain in
which intercultural communication has important
ideas, theories, and facts to contribute’ (p. 233).

In today’s globalized world, learning to manage
intercultural conflicts appropriately and effectively is
not just an imperative for world leaders. In our
personal, academic and professional lives, it is
becoming increasingly important for all of us to
develop intercultural conflict competence, which
entails ‘the mindful management of emotional
frustrations and conflict interaction struggles due
primarily to cultural, linguistic, or ethnic group
membership differences’ (Ting-Toomey 2012:
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279-80). To accomplish this, LeBaron and Pillay
(2006) argue that we need both ‘conflict fluency’
and ‘cultural fluency’. The former means
‘recognizing conflict as a difference that offers us
choices and growth’, while the latter entails
recognizing that culture is ‘a series of underground
rivers that profoundly shape not only who we are,
but how we cooperate and engage conflict’
(LeBaron & Pillay 2006: 12). (See Chapter 10 for
more discussion on intercultural conflict mediation
and resolution.)

Ethics

Significant global and regional problems of climate
change and environmental degradation, poverty, disease,
and war point to the necessity of meaningful
communication across cultural boundaries. Addressing
problems like these require decision makers to
communicate ethically their concerns about what is right,
good, or virtuous across cultural boundaries and to
understand others who communicate their concerns in
return.

(Tompkins 2011: 211)

The world we live in is increasingly interconnected
and this means that individuals of different ages,
genders, languages, socioeconomic status, races,
religions and ethnicities must coexist on our planet.
As well as opening up exciting possibilities for
collaboration and enrichment, this contact can
present challenging ethical issues and concerns in
all areas of life (personal, legal, medical, political,
professional, recreational, religious, business, etc.).
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The word ‘ethics’ stems from the Greek ‘ethos’,
which refers to the character and sentiment of the
community. Ethics may be defined as principles of
conduct that help govern the behaviour of
individuals and groups, that is, they provide
direction for how we live our life (Blackburn 2009;
Johannesen et al. 2008). In essence, the moral or
ethical environment in which we live

determines what we find acceptable or unacceptable,
admirable or contemptible. It determines our conception
of when things are going well and when they are going
badly. It determines our conception of what is due to us,
and what is due from us, as we relate to others. It shapes
our emotional responses, determining what is a cause of
pride or shame or anger or gratitude, or what can be
forgiven and what cannot. It gives us our standards —
our standards of behavior.

(Blackburn 2009: 1)

A code of ethics consists of guidelines that spell
out what is ‘right’ or ‘wrong’ behaviour in everyday
life as well as in professional contexts (e.g.
educational, business, health care, legal). These
fundamental principles stem from core beliefs and
the ancient wisdom of religion, as well as its
teachers and traditions. We also continuously
receive messages from our families, friends and
co-workers about what constitutes ethical
behaviour.

Throughout the world, religious codes of ethics
serve as life guides for believers (Fasching et al.
2011). In Christianity, for example, the ‘Ten
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Commandments’ is a set of biblical principles. As
well as instructions to worship only God, keep the
Sabbath (the holy day) and honour one’s parents,
the Commandments include prohibitions against
idolatry (the worship of a physical object as a god),
blasphemy (irreverence towards religious or holy
persons or things), murder, theft, envy and adultery
(sexual infidelity to one’s spouse). Jews are guided
by ten Commandments that are similar to those
adapted by Christians. The ‘Five Precepts of
Buddhism’ (do not Kkill, steal, lie, misuse sex,
consume alcohol or drugs) are somewhat similar to
the second half of the Ten Commandments in
Christianity, although they are considered
recommendations not commandments.

Muslims are guided by the ‘Five Pillars of Islam’,
which the Quran (holy book) presents as a
framework for worship and a sign of commitment to
the faith. They include (1) the shahada (creed), the
declaration of faith linked to the belief that the only
purpose of life is to serve and obey God, which is
achieved through the teachings and practices of the
Last Prophet, Muhammad; (2) prayers five times a
day (salat); (3) fasting during the holy month of
Ramadan (sawm); (4) almsgiving to the poor
(zakat) and (5) the pilgrimage to Mecca, a holy
place in

Saudi Arabia, at least once in a lifetime (hajj).
Believers recite prayers in Arabic, the language of
the Quran. Although only 15 per cent of Muslims
speak Arabic as a first language, all believers are
expected to learn the basics to be able to say
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prayers and read the holy book (Begley 2009;
Nurmila 2009).

Plate 1.4 Buddhist monks are guided by a code
of ethics or precepts linked to their religious beliefs
© Jane Jackson
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Hinduism also has a strict code of conduct that
followers are expected to abide by in their daily
lives. It consists of ten restrictions (yamas)
(non-violence, truthfulness, no stealing, sexual
moderation, patience, perseverance, compassion,
honesty, moderation of the appetite, cleanliness)
and ten observations (niyamas) (e.g. show
remorse, be content, give wisely, worship) (Smith
2009).

In Sikhism, ‘Rahit’ refers to the precepts for pious
moral, spiritual and ethical life. As well as
prohibitions against the cutting of body hair, eating
meat, using intoxicants and committing adultery,
believers are required to meditate upon only one
Waheguru (Naam Simran). Sikhs also must perform
daily prayers (Namm Japna); earn an honest and
truthful living (Kirat karni); share money, food,
affection and time with the needy (Wand Chhakna);
maintain special articles of clothing (the five Ks or
Karars); respect all people including those from all
religions and races; control their lust, anger, greed,
ego and attachment to worldly goods (Singh 2011).

Followers of other religions or sects also have their
own rules or codes to live by. For some devotees,
‘ethics is not only tied up with religion, but is
completely settled by it. Such people

do not need to think too much about ethics,
because there is an authoritative code of
instructions, a handbook of how to live’ (Blackburn
2009: 9). By contrast, other ‘believers’ may only
observe some of the commandments or
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recommendations, and this may vary throughout
their lifetime. Individuals who do not belong to any
official religion or sect may consider themselves
spiritual beings and follow their own code of ethics.

Plate 1.5 Muslims perform salat, that is, they pray
five times a day facing Mecca © Jane Jackson
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Plate 1.6 The Hajj (Arabic =) is one of the
largest annually occurring pilgrimages in the world.
One of the five pillars of Islam, it is a religious duty
that must be carried out by every able-bodied
Muslim who can afford to do so at least once in his
or her lifetime © Jane Jackson

In truth, all of us are guided by ethical principles,
whether religious in orientation or not. Atheists
(non-believers in the existence of deities), for
example, have beliefs that guide their daily life.
While some ethical principles may be below our
level of awareness, they are still giving us
messages about what is appropriate or
inappropriate. As noted by philosopher Carl
Wellman,
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An ethical system does not solve all one’s practical
problems, but one cannot choose and act rationally
without some explicit or implicit ethical system. An ethical
theory does not tell a person what to do in any given
situation, but neither is it completely silent; it tells one
what to consider in making up one’s mind what to do.
The practical function of an ethical system is primarily to
direct our attention to the relevant considerations, the
reasons that determine the rightness or wrongness of
any act.

(Wellman 1988: 305)

Fundamental notions about what is right and wrong
not only affect our behaviour in our personal and
professional life (e.g. business/educational/legal/
medical practices), they impact our attitudes
towards those who have divergent beliefs and
traditions. Uncomfortable with difference and
feeling under threat, people may disrespect the
preferred identities of others and resort to using
unethical, harmful language that is racist or sexist.
Fear of difference can lead to Otherization or
Othering, that is, the labelling and degrading of
people who are different from oneself (Dervin 2012;
Holliday 2012). As noted by Jandt (2007: 42), the
‘collective pronouns us and them become powerful
influences on perceptions’ and can lead to the use
of oppressive language and racist, exclusionary
behaviour. (See Chapter 7 for more discussion on
racism and racist discourse.)

Personal growth and responsibility
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Through the course of our lives, we have many
opportunities to learn about others — their cultures, their
ways of being in the world, and their diverse stories and
meanings. We can choose to go toward these
opportunities or move away from them. We can live
amidst differences and ignore them, or notice the
differences that divide us and plumb them for their
richness.

(LeBaron and Pillay 2006: 11)

When we encounter individuals who have different
ideas about what is right or wrong, we may be
compelled to question our own beliefs, values and
patterns of behaviour. While this can be very
uncomfortable and even seem threatening at times,
it can also be an opportunity for learning. As we
become more aware of different codes of ethics
and ways of being, we may think more deeply
about our own beliefs, identities and position in
society. Learning more about oneself is an
important, necessary part of becoming an ethical
intercultural communicator.

The study of language and intercultural
communication offers significant possibilities for
personal growth and expansion. As we encounter
linguistic and cultural difference in our

personal, educational or professional life, whether
on home soil or abroad, we are afforded
opportunities to discover more about ourselves and
people who have been socialized in a different
environment. Exposure to different beliefs and
practices coupled with critical reflection on our own
intercultural attitudes and behaviours can gradually
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propel us to higher levels of intercultural
competence if we are truly open to this possibility.

Enhancing our intercultural communication
understanding and skills necessarily means
building awareness of ourselves as well as learning
more about individuals who speak a different first
language and have different values and habits. As
Rothman (2008: 15-16) states:

A commitment to intercultural competence is not only a
commitment to learning more about other cultures and to
the development of culturally appropriate communication
skills. It also involves the commitment to personal
awareness, to personal growth, to understanding, and to
unlearning (as possible) any biases, stereotypes, or
prejudices . . . the complete elimination of all biases
within ourselves will remain an elusive, though always
worthwhile, goal to pursue.

The acquisition of (inter)cultural knowledge and
skills, accompanied by critical reflection on ‘real
world’ intercultural interaction (e.g. face-to-face and
online) can, ultimately, lead to a broadened sense
of self and more satisfying intercultural relations. In
the chapters that follow, we explore ways to
cultivate an open mindset and more effective
language and intercultural communication skills.

The Characteristics of an Ethical Intercultural
Communicator

A number of interculturalists (e.g. Chen & Starosta
1998; Hall 2005; Kale 1991) have proposed
guidelines or principles for universal ethical
intercultural communication. That is, they have
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suggested behaviour we can adopt in intercultural
interactions to make the world a better, more
equitable place.

An individual who is an ethical intercultural
communicator:

1.

2.

regards people as equal, even when their
beliefs or values differ;

actively seeks out and interacts with
persons of diverse backgrounds (e.g.
ethnic, religious, gender, linguistic,
physically disabled, etc.);

listens attentively and refrains from making
snap, negative judgments about the
behaviours of people from a different
cultural or linguistic background;

. patiently asks questions to confirm the

intended meaning;

recognizes that misunderstandings may
arise due to linguistic and/or cultural
differences;

seeks and provides (verbal and nonverbal)
feedback to ensure that messages were
received as intended;

. makes a genuine effort to learn about the

language and cultural practices of people
who have been socialized in different
cultural backgrounds;

works from the perspective that the
behaviour of people from other cultural
backgrounds is apt to be rational when
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understood in its situational and cultural
context;

9. values intercultural cooperation and
peaceful conflict mediation/resolution;

10. recognizes diversity within cultural groups
and acknowledges that no individual can
serve as a representative of an entire
community or culture;

11. seeks to include all voices in intercultural
interactions;

12. treats people of other cultures with respect
and dignity.

(adapted from Chen & Starosta 1998)

With enhanced self-awareness and more profound
understanding and acceptance of other worldviews
and practices (e.g. cultural, linguistic), we have the
potential to enrich ourselves, our families and the
world around us. All of us can and should make a
difference. Throughout the text, we explore ways to
communicate in  productive and ethically
responsible ways across cultural differences of
ethics, values and ways of being.

Summary

In this chapter we reviewed definitions of
intercultural communication, interpersonal
communication and cross-cultural communication.
We then examined seven reasons why it is
important to study language and intercultural
communication today: globalization,
internationalization, transportation and
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technological advances, changing demographics,
conflict and peace, ethics and personal growth/
responsibility. Finally we discussed ways to
become more open, ethical intercultural
communicators, a necessity in today’s increasingly
interconnected and multicultural world. In the
chapters that follow we explore many of these
issues in more depth.

discussion questions

1. What are some reasons why people
might be reluctant to communicate with
people who have a different linguistic
and cultural background?

2. In what ways is the region where you
live changing demographically? What
do you think the population will be like in
20 years? In 50 years? Do you think the
need for bi(multi)lingualism and
intercultural competence is growing?

3. Besides the reasons mentioned in this
chapter, identify and discuss three other
imperatives for studying language and
intercultural communication today.

4. Why are you interested in learning more
about language and intercultural
communication? What do you hope to
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gain by exploring the issues and themes
in this text?

5. Review the propositions for ethical
intercultural communication. Are there
any that you disagree with? Which ones
do you think would be the most difficult
to follow? Why? Are there any
propositions that should be added to the
list?

further reading

Brannigan, M. (2004) Ethics and Culture, New
York: McGraw-Hill.

This text explores the rich ethical traditions of the
West and the East.

Hall, B.J. (2005) Among Cultures: The Challenge
of Communication, 2nd edn, Belmont, CA:
Thomson Wadsworth.

This undergraduate text includes a chapter
devoted to ethics. The author also discusses the
importance and benefits of studying intercultural
communication.

Martin, J.N., Nakayama, T.K. and Flores, L.A.
(eds) (2002) Readings in Intercultural
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Communication: Experiences and Contexts, 2nd
edn, Boston: McGraw-Hill.

This undergraduate reader includes four
chapters on ethics and intercultural
communication.

Smith, H. (2009) The World’s Religions, New
York: HarperOne.

This book explores the essential elements and
teachings of the world’s predominant faiths,
including Hinduism, Buddhism, Confucianism,
Taoism, Judaism, Christianity, Islam and the
native traditions of Australia, Africa, Oceania and
the Americas.

Sorrells, K. (2013) Intercultural Communication:
Globalization and Social Justice, Thousand
Oaks, CA: Sage.

Following a social justice approach, this text
examines intercultural communication within the
geopolitical, economic and cultural context of
globalization, and offers a dynamic and complex
understanding of culture to help address
challenges in modern life (e.g. discrimination,
racial profiling, ethnic conflict, wealth disparities).
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Chapter 2

The history of the study of language and
intercultural communication

Multiple strands of research have influenced what we
[interculturalists] study today and how we study it . . .
Modern scholars can benefit from studying the past
because it will help to reveal why we study what we do,
and why we use the methods that we do.

(Leeds-Hurwitz 2011: 30)

learning objectives

By the end of this chapter, you should be able to:

1. identify and describe the early roots of
the study of language and intercultural
communication

2. explain how this field of study is both
multidisciplinary and interdisciplinary

3. identify the primary disciplines and
subdisciplines involved in language and
inter cultural communication research
and practice

4. describe historical approaches in the
study of language and intercultural
communication in different parts of the
world

5. describe how different conceptualizations
of culture have influenced research and
practice in this field of inquiry
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6. explain the principles of linguistic
relativity and linguistic determinism

7. identify and describe three of the most
common approaches in intercultural
communication research

8. explain the strengths and weaknesses of
the various approaches to the study of
language and intercultural
communication

9. identify key professional organizations
and journals devoted to the study of
language and intercultural
communication.

Introduction

To better understand current approaches and
issues in the study of language and intercultural
communication, as advocated by Leeds-Hurwitz
(2011) and other scholars, it is useful to have some
knowledge of the historical roots and key
developments that have taken place in a particular
time and context. Conceptualizations of culture
have shifted over time and this has

impacted on research traditions, methodologies and
theories, as well as modes of intercultural education
and training.

Introductory intercultural communication texts
typically include only a cursory review of the history
of the field and focus almost exclusively on the
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work of American scholars. Most of the more
lengthy historical reviews have been written by
communication specialists and are largely limited to
the contributions of American scholars (e.qg.
Leeds-Hurwitz 1990, 2011; Rogers & Hart 2002).
This chapter assumes a more general, global
perspective. It provides a brief overview of key
developments in this relatively new field of study
and draws attention to geographic locations and
issues that have largely been overlooked in
contemporary literature on language and
intercultural communication. As well as highlighting
the multidisciplinary and interdisciplinary nature of
the field, it draws attention to the many disciplines
and subdisciplines that have contributed to our
understanding of language and intercultural
communication. While not exhaustive, this review
helps to understand the evolution of the field,
including the development, foci and valuable
contributions of researchers and practitioners in
different parts of the globe.

The Multidisciplinary and Interdisciplinary Nature of
This Field of Study

First, it is important to recognize that at different
stages in history, in different parts of the world, the
study of language and intercultural communication
has been both a multidisciplinary and
interdisciplinary ~ field of  inquiry. In a
multidisciplinary approach, scholars from different
disciplines investigate an issue separately, with
each discipline retaining its own methodologies and
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assumptions. As van den Besselaar and Heimeriks
(2001: 2) explain, ‘in multidisciplinary research, the
subject under study is approached from different
angles, using different disciplinary perspectives . . .
neither the theoretical perspectives nor the findings
of the various disciplines are integrated in the end’.
For example, an applied linguist and a speech
communication specialist in Berlin may separately
explore a related issue or topic using different
methodologies and theoretical frameworks. The
applied linguist may analyse the intercultural
discourse of American exchange students
interacting with local German friends, while the
speech communication specialist administers a
questionnaire survey to local and international
students to determine their perceptions of
intercultural friendships. These scholars are apt to
be unaware of each other’s work, especially if they
tend to limit their professional reading to
publications in their discipline or subdiscipline (a
field of specialized study within a broader
discipline). While a multidisciplinary approach can
certainly enrich one’s discipline or subdiscipline,
there is usually not a significant impact on other
areas of study.

In an interdisciplinary approach, scholars from
multiple disciplines work together to examine an
issue or topic of concern. For example, in New
Zealand, a sociolinguist, social psychologist and
speech communication specialist may collaborate
on an intercultural communication project (e.g. an
investigation of the language and (inter)cultural
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learning and adjustment of international exchange
students in a mixed-method study that
incorporates both quantitative and qualitative data).
As a collaborative approach ‘creates its own
theoretical, conceptual and methodological identity’,
van den Besselaar and Heimeriks (2001: 2) claim
that ‘the results of an interdisciplinary study of a
certain problem are more coherent and integrated’.
Of course, this approach is challenging as there
may be fundamental differences in understandings
of various concepts (e.g. notions of culture),
theories and methodologies since each discipline
and subdiscipline has its own traditions and
philosophy. Proponents

of interdisciplinary research, however, emphasize
that the potential benefits of dialogue, collaboration
and complementary theories and methodological
approaches make it worth the effort.

Although intercultural communication as a field of
study has a relatively short history, it is very
complicated as there are multiple disciplines (and
subdisciplines) involved with different trajectories in
different parts of the world. Some scholars have
worked outside their main field of study (e.g.
collaborating with colleagues in different disciplines
or subdisciplines), while many others have not and
are much less familiar with developments in other
areas. One’s understanding of the field is therefore
shaped by one’s disciplinary roots and the breadth
of one’s knowledge and experiences in intercultural
communication research and practice. This review
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is based on the belief that it is most helpful to have
a broad, inclusive overview of the field.

In language and intercultural communication
studies, the primary academic disciplines are
anthropology, linguistics, psychology, sociology and
communication. M.J. Bennett (1998a) identified
some of the dimensions that have been explored by
intercultural communication scholars in various
disciplines:

m perception, interpretation, attribution
(psychology, linguistics, communication)

m verbal communication (linguistics,
communication)

m nonverbal communication (communication)

B communication styles (linguistics,
communication)

m values and assumptions (psychology,
anthropology, sociology)

m cultural adaptation (communication, linguistics,
psychology)

m identity (linguistics, psychology).

As Table 2.1 illustrates, scholars in many subfields
(e.g. anthropological linguistics, intercultural
pragmatics, intercultural rhetoric, psycholinguistics,
sociolinguistics, etc.) are now exploring language
and intercultural communication issues so the
scope of the field has widened considerably since
its inception. Over time, it has become highly
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diverse in terms of disciplinary perspectives,
methods, theories and objects of study.

Intercultural communication: contributing
disciplines/subdisciplines

Anthropology

Cultural anthropology
Linguistic anthropology
Psychological anthropology
Social anthropology
Communication

Intercultural communication
International communication
Interpersonal communication
Speech communication
Cultural studies

Education

Cross-cultural training
Intercultural education
International education
Second language education
Second language teacher education

Ethnology
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Linguistics

Applied linguistics
Psycholinguistics
Sociolinguistics
Pragmatics

Cross-cultural pragmatics
Intercultural pragmatics
Interlanguage pragmatics
Rhetoric

Contrastive rhetoric
Intercultural rhetoric
Psychology
Cross-cultural psychology
Social psychology (language and social psychology)

Sociology

As the world has become increasingly
interconnected, intercultural communication has
also become a concern in other subject areas,
including management, marketing, health
education, tourism, translation and law, to name a
few. In many parts of the world, intercultural
communication courses are now offered in multiple
departments and faculties, including General
Education programmes.
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The wide scope and multidisciplinary nature of this
field of inquiry make this review daunting. Although
many scholars from diverse backgrounds in
different parts of the world have made and continue
to make valuable contributions, what follows is a
selective account of classic and contemporary
works and worldviews that have impacted on
language and intercultural communication research
and practice. Much of the review focuses on the
United States, Europe and Asia (primarily East
Asia) as most of the research has been conducted
in these regions. In the review, we look at efforts to
cross traditional boundaries between academic
disciplines (interdisciplinary approaches) as this
field of study has evolved and matured. Finally, we
turn  our attention to regions that are
underrepresented in the literature, and the promise
for the emergence of new localized or indigenized
perspectives in this exciting, critical area of study.

The Study of Language and Intercultural
Communication

U.S. American contributions
The early work of anthropologists and linguists

We begin by looking at the influence of
anthropology and linguistics in the United States. In
the late 1880s, Franz Boas, a German immigrant
who became one of the founders of American
anthropology, raised awareness of the diversity of
human cultures. Although he did not research
intercultural interactions, in his descriptions of North
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American Indian languages and discussions of the
‘cultural unconscious’, Boas (1940) drew attention
to the close connection between language and
culture (Hart 2005; La Brack & Bathurst 2012).

Boas’ interest in nurturing the relationship between
linguistics and anthropology inspired his students,
including Edward Sapir, who along with Dell Hymes
helped found linguistic  anthropology, the
interdisciplinary study of how language influences
social life. More  specifically, linguistic
anthropology entails ‘the study of language as a
cultural resource and speaking as a cultural
practice’; basically, it ‘examines language through
the lenses of anthropological concerns’ (Duranti
1997: 2, 4). Linguistic anthropologists (e.g. A.
Duranti, Dell Hymes, Elinor Ochs, Bambi B.
Schieffelin) have contributed to the field of
language and intercultural communication by
exploring topics such as language and cultural
socialization; the role language plays in shaping
communication; the relationship between language,
social identity and group membership; and
language as a cultural representation of our social
world.

The Sapir-Whorf hypothesis

Drawing on his observations of Hopi and Apache
Indians, as well as ideas put forward by Boas and
other German philosophers (e.g. Humboldt 1836/
1907), Sapir (1921) and his student Benjamin
Whorf (1939, 1956) hypothesized that differences in
the way languages encode cultural and cognitive
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categories significantly affect the way the users of a
particular language view the world around them.
The Sapir-Whorf hypothesis became an important
foundational concept in the study of language and
intercultural communication.

Linguistic determinism, the strong form of this
theory, argues that our language determines our
ability to perceive and think about objects: ‘If we
don’t have a word for something in our language,
this theory predicts that we won'’t think about it or
notice it (West and Turner 2011a: G-6). For
example, if your first language does not have words
for certain colours, it would be difficult to recognize
or identify them.

In recent decades, scholars have widely rebuked
the strong version of the Sapir-Whorf hypothesis,
including Scollon et al. (2012: 17) who wrote: ‘We
do not take the extreme deterministic position that a
language solely determines the thought patterns of
its speakers . . . reality is far too complex to allow
for such a simple statement’. Yule (1996) also
criticizes linguistic determinism, noting that it ‘fails
to take into account the fact that users of a
language do not inherit a fixed set of patterns to
use. They inherit the ability to manipulate and
create with a language, in order to express their
perceptions’ (p. 248). Experiments have also not
supported the strong version. For example,
‘although the Dani, a New Guinea tribe, use only
two colour terms . . . it was found that they could
recognize and distinguish between subtle shades of
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colours that their language had no names for (e.g.
pale blue vs. turquoise)’ (Holmes 2001: 324).

Linguistic relativity, the weaker version of the
Sapir-Whorf hypothesis, is more accepted today. It
posits that language influences our thinking but
does not determine it. Scollon et al. (2012: 17)
explain that ‘languages, like all cultural tools, have
various built-in affordances and constraints which
limit and focus the kinds of meanings that can be
expressed with them’. What this means is that ‘if we
don’t have a word for something in our language,
this theory predicts it will be difficult, but not
impossible, to think about it or notice it (West &
Turner 2011a: G-6). The implications of this theory
for language and intercultural communication are
explored further in Chapter 4.

Insights from ethnography

While linguistic anthropologists were theorizing
about the connection between language, thought
and culture, other scholars were exploring various
cultural dimensions through ethnography, the
primary research methodology in sociocultural
anthropology, sociology and other disciplines.
Ethnography refers to

the study of people in naturally occurring settings or
“fields” by methods of data collection which capture their
ordinary activities, involving the researcher participating
directly in the setting, if not also the activities, in order to
collect data in a systematic manner but without meaning
being imposed on them externally.

(Brewer 2000: 189)
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Ethnographic fieldwork involves first-hand,
naturalistic, sustained observation and participation
in a particular cultural setting with the aim of
developing a deeper understanding of how
individuals (‘members of a cultural group’) perceive
their social and cultural worlds and interact with
each other (Denzin 1996; Hammersley & Atkinson
1995). For many early ethnographers, this meant
learning a new language while conducting
‘participant observation’ in the field (cultural
setting), sometimes over many years. Participant
observation is ‘a method in which observers
participate in the daily life of the people under
study’ (Brewer 2000: 190). Over time,
ethnographers ‘develop an understanding of what
meanings are associated with the ways of talking
and behaving that they both observe and are
involved in’ (Roberts et al. 2001: 10). Early on, this
mode of primary research raised further awareness
of the language-culture connection.

In their ethnographic fieldwork in the mid-1930s and
1940s, like Boas and Sapir, American
anthropologists (e.g. Margaret Mead, Ruth
Benedict, Gregory Bateson, Clyde Kluckhohn)
recognized language as a vital element of culture.
Echoing Sapir’s views, Kluckhohn (1949) observes
that every language has a unique way of viewing
the world and interpreting experience. As well as
linguistic elements, anthropologists in this era
examined differences in values and behaviour
among cultural groups. Their understandings of
national character, culture and personality led to the
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‘culture as nation’ perspective, that is, ‘a view of
peoples within national boundaries as essentially
homogeneous, possessing certain core
characteristics’ (Martin et al. 2012: 18).

The influential work of E.T. Hall and the FSI
(Foreign Service Institute)

While many scholars were interested in culture and
intercultural relations, it was not until after World
War |l that the formal, academic study of
intercultural communication emerged
(Leeds-Hurwitz 1990; Martin & Nakayama 2007). In
the aftermath of the war, the United States was
preoccupied with broadening its foreign relations
and influence. Large numbers of American
diplomats, government officers and business
personnel were sent abroad to establish
socioeconomic, military and political ties; however,
complications soon arose due to the limited
linguistic and intercultural communication skills of
the envoys (Kitao 1989; Rogers & Hart 2002). In
response, in 1946 the Federal Government
established the Foreign Service Institute (FSI) to
prepare government officers, diplomats, and other
professionals (e.g. business experts) to advance
U.S. national foreign affairs interests in Washington
and overseas (Leeds-Hurwitz 1990; Rogers et al.
2002).

In 1955, one of the educators employed by the FSI
was Edward T. Hall, an anthropologist who is often
referred to as the ‘founding father of the formal
study of intercultural communication (Leeds-Hurwitz
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1990; Martin et al. 2012; Neuliep 2012). His
interdisciplinary work was influenced by cultural
anthropology, linguistics, ethnology (the study of
animal  behaviour) and Sigmund Freud’s
psychoanalytic theory, which focused on the
dynamics of personality development. Hall was
especially interested in nonverbal behaviours, that
is, ‘all the behaviors that occur during
communication that do not involve verbal language,
and include facial expressions, nonverbal vocal
cues, gestures, body postures, interpersonal
distance, touching, and gaze’ (Matsumoto & Hwang
2012: 130). In his work, Hall focused on the
unconscious aspects of cultural behaviour (e.g.
nonverbal cues or what he termed ‘microculture’)
and their implications for intercultural interactions
(Hall 1959; Rogers et al. 2002). In his view, ‘culture
is communication and communication is culture’
(Hall 1959: 186), a notion that is explored further in
Chapters 3 and 4. (Also, see Chapter 5 for a
discussion of nonverbal communication.)

Drawing on his observations and understanding of
cultural groups, Hall published The Silent Language
in 1959, in which he outlined a broad theory of
culture and described how its rules influence
people’s worldview and behaviour. This seminal
work helped establish intercultural communication
both as a term and a field of study. Several other
influential books followed, including The Hidden
Dimension in 1966, Beyond Culture in 1976 and
The Dance of Life in 1983. All of these publications,
which drew on cultural observations in natural
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settings, stressed the importance of recognizing,
respecting and valuing cultural difference.

Along with Raymond Birdwhistel, George Trager
and other linguists, Hall set about designing training
programmes for FSI clients. Realizing that learning
the language of the target country (e.g. grammar,
vocabulary) would be insufficient, they aimed to
draw attention to the influence of culture on
communication. The demands of the FSI clients
also shaped their interdisciplinary approach to
teaching, as Leeds-Hurwitz (1990: 263) explains:

the students in the FSI classes had no interest in
generalizations or specific examples that applied to
countries other than the ones to which they were
assigned; they wanted concrete, immediately useful,
details provided to them before they left the U.S.

Accordingly, language and  culture-specific
materials were designed to help them learn how to
communicate ‘appropriately’ in the target culture in
both their professional and daily life. The FSI staff
also devised activities to enhance their clients’
ability to analyse their intercultural experiences and
make adjustments in their nonverbal and verbal
communication while in the host environment.

Preoccupied with intercultural training, E.T. Hall
was not concerned with establishing a new
academic discipline, and in the 1960s there were
stil no particular theories or paradigms
(philosophical frameworks) driving intercultural
communication research (Leeds-Hurwitz 1990;
Rogers & Hart 2002). As Pusch (2004) explains,
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early work in intercultural communication in the
United States ‘did not grow from abstract
intellectual inquiry’; it ‘emerged from experience
and was built on practical application’ (p. 15), such
as the training of American diplomats and other
government personnel at the FSI. Much of this early
work was interdisciplinary as scholars from different
disciplines (e.g. anthropology, linguistics) worked
together for common aims.

The establishment of intercultural communication
as an academic subdiscipline

In 1960, President John F. Kennedy initiated the
Peace Corps, a volunteer programme run by the
U.S. government to promote world peace and
friendship. The opportunity to volunteer in
developing countries increased interest in knowing
more about how to communicate effectively with
people of diverse cultural backgrounds, and by the
late 1960s and early 1970s several American
universities had started to offer courses in
intercultural communication (e.g. the University of
Pittsburgh, Michigan State University, the University
of Rhode Island) (Asante et al. 1979; Kitao 1989)
and numerous intercultural communication texts
were published. By the late 1960s, intercultural
communication in the United States was becoming
recognized as an academic subdiscipline; at most
universities, it was a designated area of study and
research within communication departments (Martin
et al. 2012; Monaghan 2012).
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The formation of professional bodies devoted to
intercultural communication

Around this time, professional organizations began
to form to promote and enhance language and
intercultural communication research and teaching.
Some preexisting organizations also began to
support special interest groups in this area. In 1970,
the International Communication Association
established a separate Division of Intercultural
Communication; five years later, the Speech
Communication Association (now the National
Communication Association) created a similar
division, reflecting mounting interest in this area of
study.

In 1974, the Society for International Education,
Training and Research (SIETAR) (originally SITAR)
was established in the United States to bring
together educators from different disciplines who
share an interest in intercultural relations. This
interdisciplinary, professional service organization
aims to implement and promote cooperative
interaction and communication among people of
diverse languages, cultures and ethnic groups.
Along with the establishment of several key
professional organizations, by the mid-1970s the
number of publications that centred on intercultural
communication had increased significantly. In 1977,
for example, the International Journal of
Intercultural Relations began publication.

More widespread offering of intercultural
communication courses
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By the 1980s, more than 200 U.S. American
institutions of higher education were offering
undergraduate-level  courses in intercultural
communication, and there were around 60
graduate-level courses (Kitao 1989). The maijority
were taught by professors in Communication
Departments, and most of the courses and texts
included only minimal discussion of linguistic
elements (e.g. a lecture or chapter on the structure
of human language; the relationship between
language, culture and thought). Topics such as the
bilingual and multilingual dimensions of intercultural
interaction, the role of language in intercultural
adjustment/competence and the language, culture
and identity connection received scant attention.
Further, as noted by Yep (1997), most of the first
texts in intercultural communication did not examine
‘intercultural interactions within the larger social,
historical, and political contexts’ (p. 82). The impact
of power, language, discourse and positioning in
intercultural/second language relationships was
generally overlooked.

The influence of Social Science traditions

By the mid-1980s, much of the intercultural
communication research by U.S. communication
specialists had become aligned with behavioural
social psychological approaches (structuralism/
functionalism) (Bormann 1980; Martin et al. 2012).
In this Social Science tradition, culture is generally
viewed as a stable, fixed variable defined by group
members (usually on a national level).
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Structuralists/Functionalists aim to determine
causal relationships between culture and
communication behaviours (e.g. German conflict
negotiation styles, Japanese self-disclosure) in
order to predict potential ‘problems’ in intercultural
communication (e.g. Gudykunst & Nishida 1989).
Reflecting the ‘culture as nation’ perspective, a
proliferation of intercultural guides appeared on the
market; many focused on cultural ‘Do’s and Don’ts’
for specific countries (e.g. How to do business with
the Japanese, Understanding the French).

Leeds-Hurwitz (1990) and Moon (2008), among
others, speculate that this shift to structuralism/
functionalism by many intercultural communication
researchers (e.g. especially speech communication
specialists) was partially driven by pressure to gain
credibility and acceptance from colleagues in
Communication Departments and other more
established subject areas (e.g. psychology), who
were trained in quantitative research methodologies
and the functionalist (Social Science) tradition, and
sceptical of the merits of qualitative research (e.g.
ethnographic, anthropological studies, qualitative
case studies).

Theory-building

In the 1980s and early 1990s, intercultural
communication research extended interpersonal
communication theories to intercultural contexts.
Many U.S. American scholars focused on
increasing our understanding of how relationships
are initiated and maintained between people who
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have been socialized in different linguistic and
cultural contexts. Social scientists also developed
theories to explain how members of a culture
respond when ‘strangers’ (outsiders) behave in
ways that are unexpected and unfamiliar. These
researchers primarily theorized about cross-cultural
differences in interpersonal communication from an
‘etic’ perspective (outsider’s stance) (Headland et
al. 1990).

For example, building on Simmel’s (1950) notion of
the ‘stranger’, Bill Gudykunst and his colleagues
extended the uncertainty reduction theory (URT)
(‘fanxiety uncertainty management’ theory) to
intercultural contexts. They hypothesized that when
individuals are anxious when communicating with
people who are not affiliated with their own groups
(e.g. individuals who differ from them in terms of
‘culture, ethnicity, gender, age, disability, social
class or other group memberships’), this anxiety
negatively impacts on intercultural relations
(Gudykunst 2004: 3). In another example, Howard
Giles (a British-born applied linguist) and his
colleagues developed the communication
accommodation theory (CAT) (Gallois et al. 2005;
Giles & Ogay 2006; Giles et al. 2012), which
basically says that people in intercultural
interactions ‘adjust their language toward or away
from their conversational partner (Brown &
Eisterhold 2004: 100). (The CAT is explored further
in Chapters 6 and 9.)
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The contributions of specialists in various
subdisciplines

By this stage, much of the work on language and
intercultural communication had become
multidisciplinary and there was little interaction or
sharing between scholars from different

disciplines. Also, more subdisciplines, fields of
specialized study within a broader discipline, began
to emerge. For example, specialists in intercultural
rhetoric and intercultural pragmatics began to
investigate topics of interest to the broader field of
language and intercultural communication (e.g.
politeness norms, degree of directness in different
languages and cultural settings).

Contrastive and intercultural rhetoric

The roots of the subfield of intercultural rhetoric can
be traced back to the work of Robert Kaplan, an
American applied linguist. Influenced by Boas’
views of culture and the Sapir-Whorf hypothesis,
Kaplan initiated contrastive rhetoric as a field of
study in the 1960s. Richards and Schmidt (2010:
119) define contrastive rhetoric as ‘the study of
similarities and differences between writing in a first
and second language or between two languages, in
order to understand how writing conventions in one
language influence how a person writes in another’.
Contrastive rhetoric research is based on the view
that ‘rhetorical features differ across languages and
this difference causes written communication
problems’ (Kubota 2012: 100).
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The number of international students in U.S.
universities grew significantly in the 1950s and
1960s, and Kaplan observed that many newcomers
had difficulty with written academic discourse in
English. He attributed this, in part, to interference
from linguistic and cultural conventions in their first
language. More specifically, he speculated that the
cultural thought patterns of second language writers
and the ways they organize their ideas (discourse
structure) in English are influenced by their first
language. In their writing, their sense of audience
and choice of topic and vocabulary were also
assumed to be affected in the same way to some
degree. Consequently, he hypothesized that ‘each
language and each culture has a paragraph order
unique to itself, and that part of the learning of a
particular language is the mastery of its logical
system’ (Kaplan 1966: 14).

Drawing on his analysis of ESL (English as a
Second Language) student essays, Kaplan (1966)
identified five types of paragraph development,
each reflecting distinctive rhetorical tendencies. He
claimed that Anglo-European expository essays are
developed linearly, whereas Semitic languages use
parallel coordinate clauses; Oriental languages
prefer an indirect approach, coming to the point in
the end; while in Romance languages and in
Russian, essays include material that, from a linear
point of view, is irrelevant. He then presented
diagrams purporting to represent the rhetorics of
the five cultural traditions: Oriental, English,
Semitic, Russian and Romance (see Kaplan 1966).
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Based on these understandings, Kaplan (1966)
advised second language writing teachers to pay
attention to cultural difference as first-language
habits may interfere with their students’ academic
writing in English. While well intentioned, critics
maintain that ‘the focus on cultural difference has
produced essentialized images of English and
non-English languages as well as users of the
languages’ (Kubota 2012: 100) and in the process
privileged the writing of native English speakers
(Connor 2008; Pennycook 1998). This approach is
rebuked for ignoring individual differences and
reinforcing the notion that writers from a particular
language background are bound to use rhetoric that
is characteristic of the cultural group they are
affiliated with. (Stereotyping is discussed further in
Chapter 7.)

In 2004 contrastive rhetoric as a field of study was
reformulated as intercultural rhetoric, partly as a
consequence of changed views about culture
(Atkinson 2012; Connor 2004, 2008, 2011). Writing
specialists then began to focus more attention on
‘the interactive situations in which writers with a
variety of linguistic and social/cultural backgrounds
negotiate

L2 writing in a great variety of situations for a
variety of purposes’ (Connor 2008: 312). While
much of the early work in contrastive rhetoric
centred on student essays written in a second
language, contemporary intercultural rhetoricians
conduct investigations of intercultural writing in
multiple genres (e.g. L2 academic journal articles,
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business reports, emails, student essays), and
explore how different ‘rhetorical practices across
languages and cultures’ influence each other.

The ‘ethnography of communication’

While Kaplan and his colleagues were preoccupied
with written discourse in the 1960s, other applied
linguists in the United States focused their attention
on oral discourse and intercultural communication
in context. Drawing on the anthropological tradition
of ethnography, Dell Hymes, John Gumperz and
other sociolinguists developed the ‘Ethnography
of Communication’ (also known as ‘Ethnography
of Speaking’) to study the communication patterns
of speech communities (Gumperz & Hymes 1964,
1972). For Hymes (1986: 54), a speech
community is ‘a community sharing rules for the
conduct and interpretation of speech, and rules for
the interpretation of at least one linguistic variety’.

Researchers who follow the Ethnography of
Communication approach investigate ‘the ways in
which native speakers understand interaction within
their cultures’ (Kiesling 2012: 77). As well as
developing an ‘emic’ perspective or insider’s
description, their work includes an ‘etic’
perspective (researcher’s description of language
use in context). These ethnographers analyse and
compare ‘the ways of speaking used by different
cultures for the same or similar speech events’
(Kiesling 2012: 7). A ‘speech event’ is ‘a set of
circumstances in which people interact in some
conventional way to arrive at some outcome’ (Yule
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1996: 135). Examples include conversations,
prayers and lectures. (Speech events are
discussed further in Chapters 3 and 4.)

Ethnography of Communication scholars (e.g.
Gumperz & Hymes 1964, 1972; Hymes 1974)
argue that the analyses of communication variability
should focus on specific situations of speaking as
‘interactively  constituted, culturally  framed
encounters’, and ‘not attempt to explain talk as
directly reflecting the norms, beliefs and values of
communities seen as a disembodied, hypothetically
uniform wholes’ (Gumperz & Cook-Gumperz 2012:
66). In other words, it is imperative that researchers
study language and intercultural communication in
context, and recognize the creative, individual
aspects of language use in order to avoid
stereotyping.

Interactional sociolinguistics

Building on Ethnography of Communication
research, John Gumperz (1999) developed
interactional sociolinguistics, ‘a form of
micro-sociolinguistics which studies the use of
language in face-to-face interaction and which
assumes that language as it is used in social
interaction is constitutive of social relationships’
(Trudgill 2003: 64-5). Interculturalists who employ
this approach have primarily focused on how
communicators in particular contexts ‘use language
to maintain, develop, alter, refine, and define social
relationships’ (Trudgill 2003: 65).
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Gumperz (1982a), for example, drew attention to
unequal power relations in interracial and
interethnic communication through publications and
a training video. Crosstalk: An Introduction to
Cross-Cultural Communication examined
multiracial, second-language

interaction in various settings and situations (e.g. a
job interview, a banking transaction) in the UK
(Gumperz, first edition 1979; second edition 1990).
These early ethnographic studies of language and
intercultural communication, especially those that
incorporated a critical perspective, began to raise
awareness of power, injustice and inequities in
intercultural relations (e.g. Gumperz 1982a, 1982b).

Pragmatics and intercultural communication

While sociolinguists and rhetoricians were making
useful contributions to our understanding of
language and intercultural communication, in the
late 1970s another subfield of linguistics emerged
that has also enhanced the field. Pragmatics is ‘the
study of the relationships between linguistic forms
and the users of those forms’ (Yule 1996: 4). More
simply, it is ‘the study of language use in context’
(Zhu Hua 2011: 423). Pragmatics is concerned with
‘people’s intended meanings, their assumptions,
their purposes or goals, and the kinds of actions
(for example, requests) that they are performing
when they speak’ (Yule 1996: 4).

Of particular interest are politeness phenomena
and speech acts that are studied with the context in
mind. Politeness refers to ‘showing awareness of
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another person’s public self-image’ (Yule 1996:
132), whereas a speech act is ‘a term used in
discourse analysis, ethnography of speaking, and
pragmatics for the minimal unit of analysis of
conversational interaction’ (Trudgill 2003: 125).
Discourse analysis is ‘a broad term to refer to the
investigations of spoken or written language’
(Llamas et al. 2007: 202). Examples of speech acts
are greetings, introductions, requests, apologies,
jokes, refusals, warnings, questions and
summonses. The abilty to comprehend and
produce communicative acts in a culturally
appropriate and effective manner is referred to as
pragmatic competence (Kasper 1997). This notion
encompasses one’s knowledge about social
distance, the social status between the speakers
involved, cultural knowledge such as politeness and
linguistic knowledge. Social distance refers to ‘the
degree of closeness’ or ‘solidarity’ between people
(Swann et al. 2004: 288); social status denotes
the honour or prestige attached to an individual’s
position in society.

Interlanguage pragmatics is a sub-branch of
pragmatics, which focuses on the acquisition and
use of pragmatic norms in a second language, e.g.
how second language learners produce and
understand speech acts, how their pragmatic
competence emerges over time (e.g. Kasper 1998;
Kecskes 2012). Cross-cultural pragmatics
primarily focuses on speech acts in different
cultures, politeness norms in different languages
and cultural/lcommunication  breakdowns  or
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pragmatic failures, that is, ‘the inability to produce
and to understand situationally appropriate
language behavior’ (LoCastro 2003: 229). Most
studies use a comparative approach to examine
different cultural norms in different language use
(e.g. politeness norms in Japanese business
meetings vs. those in German business meetings)
(e.g. Blum-Kulka et al. 1989; Thomas 1983).

While both of these branches have made useful
contributions to our understandings of language
and intercultural communication, another related
sub-branch of pragmatics has emerged that is
devoted to language use in intercultural
interactions. Intercultural pragmatics is
concerned with ‘how the language system is put to
use in social encounters between human beings
who have different first languages, communicate in
a common language, and, usually, represent
different cultures’ (Kecskes 2012: 67). Research in
intercultural pragmatics has four principal areas of
concern: (1) interaction between native speakers
and non-native speakers of a language, (2) lingua
franca communication in which none of the
interlocutors has the same

first language, (3) multilingual discourse and (4)
language use and development of individuals who
speak more than one language (Kecskes 2012: 67).
This  approach recognizes that meaning
construction and comprehension in communicative
events are influenced by both prior experience and
actual situational circumstances. Politeness (and
perceptions of impoliteness) in intercultural
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interactions is a primary area of interest in
intercultural pragmatics and more broadly in the
field of language and intercultural communication.

Interpretive approaches to intercultural
communication research and practice

Along with the development of several key
subfields, there has also been a shift in approaches
to research. By the 1990s, more scholars in North
America had become interested in interpretive
approaches to studying language and intercultural
communication in context. For example, building on
Dell Hymes and John Gumperz's work on the
‘ethnography of speaking’ (Gumperz & Hymes
1972), Ron Scollon and Suzanne Wong Scollon
(1995, 2001) devised a discourse-based form of
interpretive research for their investigations of
social interactions in Alaska, Hawaii, Hong Kong
and elsewhere. In particular, they examined
intercultural discourse in face-to-face conversations
within  speech events such as meetings,
conversations and interviews. Through discourse
analysis, these applied linguists analysed ‘the way
sentences are put together to form texts’ (Scollon et
al. 2012: 7). Discourse includes not just language
but ‘thinking, valuing, acting, and interacting, in the
“right” places and at the “right” times with the “right”
objects’ (Gee 2010: 34). The examination of
discourse in intercultural interactions involving a
second language raised awareness that
communication difficulties that are often attributed
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to cultural difference may actually be due to a
language barrier (Scollon et al. 2012).

Multidisciplinary and interdisciplinary orientations to
research and practices

By the 1990s, intercultural research was well
underway in a number of disciplines (e.g.
anthropology, communication, education,
linguistics, psychology, management)  and
subdisciplines (e.g. intercultural pragmatics,
intercultural  rhetoric,  sociolinguistics,  social
psychology) in the U.S. Although the majority of
intercultural communication courses were still
taught by communication specialists, more
departments in other disciplines (e.g. Linguistics,
Curriculum and instruction, Cultural studies,
Management, General Education, etc.) were
offering their own courses. Despite these
developments, few researchers and practitioners
crossed academic lines, even though the early
roots of the field were interdisciplinary. Applied
linguists criticized speech communication
specialists for not paying enough attention to the
language dimension in intercultural communication,
while second language scholars were rebuked for
ignoring the cultural dimension in second language
education, an issue that we revisit in Chapter 12.

To promote a return to more interdisciplinary
research, theory and practice, in 1997 a group of
researchers from multiple disciplines formed the
International Academy for Intercultural Research
(IAIR). By way of a biennial conference and the
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International Journal of Intercultural Relations, the
organization is still encouraging the exchange of
ideas between scholars from diverse academic
backgrounds in different parts of the world.

Critical approaches to intercultural communication
research and practice

In the last decade, in particular, the
cross-fertilization of ideas has helped to raise
awareness of the theoretical and methodological
shortcomings of the traditional functionalist
paradigm (and some interpretive research). As
noted by Martin et al. (2012: 27),

some versions of these paradigms overlooked questions
about the relationship between and among culture,
communication, and politics, in terms of situated power
interests, historical contextualization, global shifts and
economic conditions, different politicized identities in
terms of race, ethnicity, gender, sexuality, region,
socioeconomic class, generation, and diasporic positions.

This realization has led many contemporary
scholars in the United States (e.g. Claire Kramsch)
to adopt a critical approach to intercultural
communication research and practice. Firmly
rejecting the conceptualization of ‘culture as nation’,
critical theorists argue that the functionalist
approach reinforces stereotypes and homogenizes
cultures (ignores diversity within cultural groups).
They urge scholars to consider the sociopolitical/
historical dimensions of language and intercultural
communication research and practice (Kramsch
1993, 1998; Kramsch & Uryu 2012). The growing

126



importance of the critical dimension is reflected in
the publication of Nakayama and Halualani’s
Handbook of Critical Intercultural Communication in
2010.

Although less dominant today, the structuralist/
functionalist research paradigm is still followed by a
number of contemporary communication and
culture researchers in North America and
elsewhere, and is still evident in many intercultural
communication textbooks and other publications.
‘Value frameworks’ (e.g. individualism/collectivism)
are still used to predict communication behaviours
(e.g. conversational barriers, conflict styles, ‘face’
concerns, anxiety/uncertainty management
strategies), and variations within cultures are
sometimes overlooked. Throughout this text,
reductionism (the tendency to ignore variations
within cultures) is problematized in line with critical
understandings of language and intercultural
communication.

While the roots of intercultural communication as a
field of inquiry are typically attributed to the United
States, work in this domain has also been
underway in Europe for many decades.

European contributions

The development of language and intercultural
communication research and practice in Europe
shares some similarities with that of the United
States, as well as differences. On the European
continent, historical events and individual scholars
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have influenced the emergence of particular
strands of research and methodological
approaches at different points in time.

The ‘culture as nation’ perspective

Similar to North America, in the 1970s and 1980s,
European intercultural communication scholarship
in disciplines such as psychology and sociology, or
applied fields such as business and management,
tended to follow a functionalist paradigm, adhering
to a ‘culture as nation’

perspective. One of the most influential scholars
who has followed this tradition is Geert Hofstede, a
cross-cultural psychologist from the Netherlands.
Between 1967 and 1973, in more than 70 countries,
he surveyed employee values in the workplace. In
his empirical research, values are defined as
‘broad preferences for one state over another’
(Hofstede 1980, 1991). In this and other
large-scale, cross-national studies, he identified
four dimensions that appeared to distinguish
national groups: power distance, uncertainty
avoidance, individualism vs. collectivism and
masculinity vs. femininity (Hofstede 1997). Later, he
added a fifth dimension to his model: long term
orientation (LTO), which was initially called
Confucian dynamism (Hofstede 2001).

While widely criticized today for essentialism
(ignoring diversity within cultures) (e.g. Holliday
2012), Hofstede’s work still influences the research
and teaching of intercultural communication in
Europe, North America, and other parts of the
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world, especially in relation to business, education,
management and health care settings. (See
Chapter 11 for a more critical discussion of
Hofstede’s work within the context of the global
workplace.)

The intercultural dimension of intercultural teaching
and learning

This is certainly not a complete picture of research
and practice in intercultural communication in
Europe. After World War I, industrialized European
countries experienced significant social and political
upheaval due to an influx of immigrants from Asia
and other parts of the world. A large number of
non-native speakers were in need of language
training as well as assistance with intercultural
adjustment and long-term adaptation;
consequently, in the 1970s and 1980s, many
European second language educators and scholars
directed their attention toward the (inter)cultural
dimension in language education (Byram 1997;
Corbett 2003; Kelly 2012).

In the U.S., intercultural communication is often
viewed as a subdiscipline of communication even
though scholars from other disciplines have made
valuable contributions to the field. In Europe, many
prominent intercultural communication scholars are
from language-oriented disciplines including applied
linguistics, linguistics and language education
rather than speech communication (e.g. Byram
2006, 2008; Dervin 2012; Guilherme 2012). By the
early 1990s, many European universities had
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established programmes and courses in
intercultural communication and were embedding a
cultural dimension in language courses to better
prepare students and professionals (e.g. language
teachers, business managers) for diverse,
multicultural environments (Kelly 2012).

Michael Byram, Professor Emeritus at Durham
University (UK) has played a leading role in raising
awareness of the importance of the intercultural
dimension in second language teaching and
learning in Europe and beyond. Noting that many
interculturalists ignore the linguistic dimension in
their work, he makes a clear distinction between
intercultural competence and intercultural
communicative competence. The former refers to
the ability to interact appropriately in one’s own
language with people who have a different cultural
background, whereas the latter denotes ‘the ability
of second language speakers to mediate/interpret
the values, beliefs and behaviours (the “cultures”)
of themselves and of others and to “stand on the
bridge” or indeed “be the bridge” between people of
different languages and cultures’ (Bryam 2006: 12).
The dimensions of intercultural (communicative)
competence are discussed throughout the book
and are the primary focus of Chapter 12.

Since his groundbreaking book, Teaching and
Assessing Intercultural Communicative
Competence appeared in 1997, Byram has
authored or co-authored many other volumes that
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have focused on foreign language teaching and
intercultural competence, such as

Developing Intercultural Competence in Practice
(Byram et al. 2001), Intercultural Experience and
Education (Alred et al. 2003) and Becoming
Interculturally Competent through Education and
Training (Feng et al. 2009), to name a few. He has
been influential in setting foreign language
education policies in Europe; for example, he
worked with the Council of Europe to develop The
Common European Framework of Reference for
Languages: Learning, Teaching, Assessment,
which set intercultural competence as an important
goal for language learners (Byram & Parmenter
2012). Byram and his colleagues have also raised
awareness of language and intercultural learning in
study abroad contexts (Alred & Byram 2002; Byram
& Feng 2006; Roberts et al. 2001). Most recently,
Byram (2008, 2011a, 2011b, 2012) has argued that
foreign language education has a vital role to play
in fostering ‘intercultural citizenship’, a complex
notion that is explored in Chapter 12.

Interpretive and critical approaches to intercultural
communication research and practice

As well as theorizing about intercultural
communication competence, applied linguists and
other European scholars have been investigating a
wide range of issues inherent in intercultural
interaction and learning in diverse contexts (e.g.
attitudes toward cultural others; language and inter/
bicultural identities; the relationship between

131



language, identity, and cross-cultural adjustment;
cultural variations in communication styles,
communication  breakdowns in intercultural
encounters, etc.) (Piller 2007, 2011, 2012; Kotthoff
& Spencer-Oatey 2009).

In their investigations of language and culture
learning and teaching at home and abroad, many
researchers have adopted an interpretive research
paradigm, often utilizing ethnographic methods
(Byram & Feng 2004, 2006; Roberts et al. 2001) or
the perspective of interactional sociolinguistics,
building on the work of Gumperz and others (e.g.
House 2003; Rampton 1995). The work of
European interculturalists has not been confined to
educational contexts. In the last few decades,
intercultural interactions in businesses and
organizations (e.g. Spencer-Oatey 2010), health
care (e.g. Sarangi 2012), tourism (e.g. Jack &
Phipps 2005, 2012), and many other ‘real world’
settings have been subjected to systematic
interpretive or critical discourse and ethnographic
investigations. Most of these studies have aimed to
enhance intercultural relations.

Professional organizations devoted to language
and intercultural communication

In Europe, several professional organizations were
formed in the 1990s to facilitate interaction among
scholars and practitioners interested in language
and intercultural communication. Seventeen years
after the founding of SIETAR USA, SIETAR Europa
was born and, since 1991, it has been serving as
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an umbrella organization for a number of national
SIETAR groups in Europe (e.g. SIETAR Austria,
SIETAR France, SIETAR Germany, SIETAR
Netherlands, SIETAR United Kingdom). Young
SIETAR, a global branch formed in Europe in 1994,
provides a forum for students and young
professionals to share ideas and discuss issues of

interest (e.g. language and intercultural
communication in the workplace) either in
face-to-face meetings or online

(www.youngsietar.org/).

Each regional group of SIETAR and Young SIETAR
hold an annual conference and, less frequently,
there is a GLOBAL SIETAR conference, bringing
together interculturalists from

many parts of the world. With more than 3,000
members, SIETAR has become the world’s largest
interdisciplinary  network for students and
professionals working in the field of intercultural
communication. Intercultural business education
and workplace communication are primary
concerns of SIETAR and the influence of Hofstede
is evident in meetings. Interpretivist and critical
approaches to language and intercultural
communication are also becoming more
commonplace in the work presented at SIETAR
conferences.

In the 1990s, the Nordic Network of Intercultural
Communication (NIC) was formed to promote
cooperation between intercultural communication
researchers and practitioners in the Nordic
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countries (including the Baltic region). Since 1994,
the main activity is an annual conference on
intercultural communication, which is open to
scholars and practitioners in other parts of the
world. Many of the sessions are devoted to the
linguistic dimension of intercultural interactions and
innovative ways to integrate language and culture
education.

The International Association for Languages and
Intercultural Communication (IALIC), which was
established in the United Kingdom in 1999,
provides a specialist forum for academics,
practitioners, researchers and students interested
in language and intercultural communication issues.
According to the IALIC website, ‘[w]orking within an
interdisciplinary and critical framework, members
share a unique concern for the theoretical and
practical interplay of living languages and
intercultural understanding’ (IALIC n.d.). Linked to
the organization is the journal Language and
Intercultural Communication, which includes many
publications that draw attention to the importance of
critical perspectives. The organization also host
conferences that deal with language and
intercultural communication issues (e.g. in the UK,
Hong Kong, Malaysia).

Asian contributions

The influence of American-European perspectives
and traditions
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After World War Il, collaboration and exchange
between American, European and Asian scholars
grew and this impacted on the development of
language and intercultural communication research
and practice in Asia. Students from Japan, China,
and other parts of Asia travelled to Western
countries for undergraduate and postgraduate
studies in this new field of inquiry. While some
returned to their home countries to teach related
courses and direct research programmes, others
remained abroad, where they have made and
continue to make valuable contributions. Scholars
of non-Asian origins have also conducted research
on language and intercultural communication
involving Asians and this, too, has enriched the
field.

Japanese contributions

Japan was the first Asian country to establish a
professional organization in intercultural
communication. In 1953, shortly after the country
regained its independence from post-World War |l
occupation, the Japan Center for Intercultural
Communications (JCIC) was established to
promote peace and increase mutual international
understanding (http://home.jcic.or.jp/en/
enkaku_02.html). In light of developments in the
global media, JCIC was re-inaugurated in 1980
under a new structure; the organization currently
focuses on intercultural communication activities
that utilize information technology and international
telecasts.
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Similar to their FSI counterparts in the United
States, Japanese scholars recognized that effective
intercultural communication requires more than
mastery of foreign languages (Kawakami 2009;
Kitao & Kitao 1989). As U.S.-Japan ties
strengthened, much of the work of Japanese
scholars focused on East—West cultural differences
in values (e.g. ‘Asian collectivism’ versus ‘Western
individualism’) and verbal and/or nonverbal patterns
of communication, building on the work of Hofstede
(1980) and Hall (1959, 1966). A number of
contrastive studies identified and compared specific
individualistic and collectivistic influences on
communication behaviours (e.g. face negotiation,
conflict resolution styles) (e.g. Kincaid 1987). Some
Japanese researchers employed Hall's (1976)
notions of ‘high’- and ‘low’-context communication
to compare and contrast Eastern and Western
styles of communication (See Chapters 4 and 12).
At this early stage, work generally followed
research paradigms (e.g. functionalism/
structuralism) and methodologies (e.g. large-scale
surveys) that had been developed in the United
States, which is not surprising since this is where
most of the Japanese interculturalists had received
their postgraduate education.

In 1985, more than 30 years after JCIC was
established, an affiliate group of SIETAR was
formed in Japan to enhance intercultural and global
relations. Reflecting the strength of the economy
and the international status of the country, interest
in the English language and related cultures (e.g.
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business English and American culture) intensified.
At the same time, the number of expatriates (e.g.
American  business professionals, Japanese
English language teachers from English-speaking
countries) increased significantly and the demand
for Japanese language and culture courses grew,
accordingly. An active member of the Global
SIETAR network, SIETAR JAPAN has responded
to these developments by holding annual meetings
and workshops (e.g. in 2011 a workshop was
entitted ‘The language and culture gap: Adding
cultural content to English language teaching in
Japan’).

Chinese contributions

Japan is certainly not the only Asian country with
scholars devoted to language and intercultural
communication research and practice. Since
Mainland China began opening up to the world in
the late 1970s, interest in this area of study has
grown tremendously in this vast, populous country.
In the 1980s and 1990s, similar to Japan, Chinese
researchers primarily applied the ideas and
techniques developed in Western contexts in their
investigations of local intercultural communication
interaction and education. Much of their work
followed the functionalist paradigm and consisted of
comparative or experimental design studies similar
to those underway in Japan, the United States and
Europe (e.g. Hofstede’s work). Early on, Mainland
Chinese scholars were also concerned with the
language—culture connection and the role that
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culture plays in intercultural, linguistic
misunderstandings (e.g. ‘pragmatic failures’). (Dai
n.d.).

Min-Sum Kim (2010) and Xiaodong Dai (n.d.)
maintain that it was not until the 1990s that
intercultural communication became a recognized
sub-area of communication studies in Asia, and this
was primarily in Japan and Greater China. This
development led to the establishment of more
professional organizations in the region. In 1995,
for example, the China Association for Intercultural
Communication (CAFIC) was founded in Mainland
China to promote research and development in this
emergent field of study. Around this time, several
universities in the country began to offer
intercultural communication courses (e.g. Harbin
Institute of Technology, Beijing Foreign Studies
University, Helongjiang University, Fujian Normal
University) (Xiaodong Dai n.d.).

In the 1990s, several Mainland Chinese scholars
began to exert a major influence on intercultural
communication research and practice in the
country. For example, Wenzhong Hu, the first
president of CAFIC and co-founder of intercultural
communication as a discipline in China, conducted
empirical studies of language and U.S.—Chinese
intercultural relations (Hu 1994; Hu & Grove 1999).
Daokuan He, another co-founder, drew attention to
diverse problems in intercultural communication
(e.g. communication breakdowns due to ‘pragmatic
failure’), nonverbal forms of communication and

138



intercultural communication theory. Yihong Gao
focused on sociocultural and sociolinguistic issues
(e.g. the impact of identity and culture in language
teaching and learning in China, while Yuxin Jia
stressed the importance of theoretical research.
Until very recently, most scholars largely relied on
Western concepts and theories, or adaptations of
these constructs.

In the last decade, more Chinese interculturalists
have been conducting systematic research to
address intercultural topics and issues such as
nonverbal behaviour, cultural values, linguistic/
pragmatic failure and the influence of globalization
on language, identity and intercultural interaction
(Xiaodong Dai n.d.). There are now several regional
research centres devoted to intercultural
communication studies, including the Intercultural
Studies Center at Beijing Foreign Studies University
(BFSU) and the Intercultural Institute at the
Shanghai International Studies University (SISU).
Several universities offer PhD programmes in this
field of study (e.g. BFSU, SISU, Zhejiang
University) and intercultural communication
conferences are now held in China (e.g. CAFIC) on
a regular basis.

Asian professional organizations devoted to
intercultural communication

While some professional intercultural
communication organizations in Asia are national,
the International Association for Intercultural
Communication Studies (IAICS) is international. It
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originated from a series of Asian—American
conferences in the U.S. in the 1980s. In 1985, its
first international conference, ‘Cross-Cultural
Communication: East and West’, was held in Seoul,
Korea. Since then, biennial conferences alternate
between North America and Asia; to date, meetings
have been held in mainland China, Hong Kong,
Japan, South Korea and Taiwan. These events are
facilitating interdisciplinary exchanges between
Asian scholars and researchers in other parts of the
world who are concerned with issues related to
language and intercultural communication. This
cross-fertilization is also  enhancing the
multidisciplinary and evolving interdisciplinary
nature of this field of study.

As interest in intercultural communication has
intensified, other Asian countries have also
established professional intercultural
communication organizations. In the Middle East,
for example, the Arabian Society for Intercultural
Education, Training and Research (SIETAR Arabia)
was formed in 2005 and a year later, SIETAR India
was launched with the Inaugural Conference ‘More
Masala for the Melting Pot: Sharing Cultures and
Competence for Collaboration’. A member of Global
SIETAR, this national organization facilitates
interaction among intercultural educators and
scholars in India and beyond, with the aim of
advancing ‘the body of knowledge and practice in
the field’ (Sietar India n.d.).
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An increase in Asian-oriented language and
intercultural communication research

With the rise of Asia on the world stage, in the last
20 years there has been a distinctive trend of
growth in language and intercultural communication
research on Asia and, increasingly, by Asian
scholars. More educators and researchers from this
continent are joining professional organizations
dedicated to this discipline. Many are participating
in international or regional conferences and
presenting or publishing papers on language and
intercultural communication. Scholars from Asia or
Asian diasporas (e.g. overseas communities of
Asians) have made major contributions to the field
of language and intercultural communication.

On this continent, most studies on language and
intercultural communication in Asia have centred on
East Asia (e.g. China, South Korea Japan, Hong
Kong, Taiwan and Singapore). Since fewer
scholars from South Asia, Southeast Asia and the
Middle East are conducting research and publishing
in this area of study, Kuo (2010) cautions that we
must be mindful of this when digesting publications
about intercultural issues in Asia (e.g. discussions
of ‘Asian styles of communication’). It is
inappropriate to generalize findings in one Asian
setting to all of Asia, just as it is inappropriate to
generalize findings in the U.S. to all ‘Westerners’.
Such categories are far too broad to be meaningful
as they ignore the immense diversity within.
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(Chapter 7 discusses generalizations and
stereotypes.)

A call for more indigenous research and practice

Just as interpretive and critical perspectives are
becoming more prevalent in North America and
Europe, Asian scholars are increasingly drawing
attention to  short-comings in intercultural
communication research and practice that
homogenize cultures (e.g. the ‘culture as nation’
orientation). Recent writings have also raised
awareness of Eurocentric biases in Western
intercultural communication theory. In response,
many scholars are now calling for more indigenous
perspectives (Ishii 1984; Kuo 2010; Miike 2007,
2009). Kuo (2010), for example, points to ‘the
dominance of Western-oriented paradigm in Asian
communication research . . . and a growing concern
and appeal for a reflective Asian culture-based
approach for communication research and theory
construction’ (p. 151).

In her book Non-Western Perspectives on Human
Communication, Min-Sum Kim (2002) draws
attention to limitations in structuralist (positivistic)
research on communication/conflict styles and
builds a strong case for a shift away from
Anglo-centred perceptions of intercultural
communication. In particular, she criticizes the
pervasive European—American belief in the
autonomous individual and the
individualism—collectivism dichotomy: ‘we need to
recognize one major stumbling block in knowledge

142



production in Western contexts: a cultural view that
the individual, a priori, is separate and
self-contained, and must resist the collective’ (Kim
2007: 283). Gordon (1998/99) also critiques
Western bias in communication theorizing, and
calls for multicultural communication perspectives
to be generated and shared internationally. More
recently, Min-Sum Kim implores intercultural
communication researchers in Asia to:

1. recognize the complexity and increasing
hetereogeneity of Asian communication
styles;

2. acknowledge the traditions of Asia as
sources of concepts in intercultural
communication;

3. reconsider the ‘Western research paradigm’
in their own studies (adapted from M.S. Kim
2010: 166).

In language and intercultural communication
studies, Shi-xu, the Director of the Institute of
Discourse and Cultural Studies at Zhejiang
University in China, also appeals for a critical
review of concepts, theories and methods that have
originated in the West. He argues that much current
research and pedagogy in the field ‘obscures the
power-saturated nature of intercultural contact and
communication. That is, it presumes that different
cultures are in equal relation to one another’ (Shi-xu
2005: 201). Further, in his view,

through the entire modern world history, the West has
never seen, spoke of, or dealt with, the non-Western
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Other as equal, or as merely or simply ‘different’. Rather,
it has often treated the Other as deviant, inferior and so
to be controlled and controllable.

(p. 201)

Similar to Min-Sum Kim (2002, 2007, 2010) and
other critical theorists, Shi-xu advocates the
construction of indigenous intercultural
communication theories that recognize the power
dimension in intercultural relations.

Scholars in Asia are now stimulating deeper, critical
reflection on a range of core issues in language and
intercultural communication (e.g. identity, belonging
and language choice; Western bias in theories and
research paradigms). Wang and Kuo (2010: 152)
maintain that in Asia, ‘[s]ignificant progress has
been made in the pursuit of theory construction,
especially in areas that closely deal with culture and
communication issues, e.g. intercultural
communication, postcolonial or cultural studies’. As
Kuo (2010) observes, distinctive Asian perspectives
promise to enrich this field of study.

Contributions from other world regions

While this historical review so far has focused on
the contributions of scholars in the United States,
Europe and Asia (primarily East Asia), interest in
language and intercultural communication research
and practice has been on the rise in other corners
of the globe, including Australia, which now has a
vibrant, multiethnic community of intercultural
practitioners and researchers. Many geographic
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regions, however, are still not adequately
represented in the research and literature in this
field of study. For example, as noted by Miller
(2005), relatively few interculturalists have
conducted research in the vast continent of Africa:

Africa is apparently so far from the center of intercultural
communication literature as to be beyond the margins.
The currents of research occasionally stray briefly near
the continent’s northern and southern edges, but the
remainder of that vast and rich cultures and people
remains virtually uncontemplated. That this indicates
undervaluing of African people and cultures is perhaps
obvious. That it represents a weakness in the
understanding of communication across the globe is less
obvious but equally true. It is time for the field of
intercultural communication to emulate the example of
cartography and discard its distorted representations of
the planet. It is time we studied Africa.

(p. 227)

Despite compelling imperatives for intercultural
competency worldwide, some populations, issues,
languages and geographic locations remain on the
margins, while others continue to receive
considerable research attention. Western theories
and practices still dominate, although this is
gradually changing as more scholars from other
regions (including

underrepresented areas) begin to develop
indigenous theories and practices. The voices of
interculturalists from diverse linguistic, cultural and
disciplinary backgrounds (e.g. Africa, the Arab
world, Latin America) are needed to further
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enhance and broaden this field of study. In
particular, Kubota (2012), Miike (2008) and Miller
(2005), among others, call for more Afrocentric and
Asiacentric research that challenges Eurocentric
perspectives and privileges indigenous worldviews.

Future Directions

To effectively and appropriately address language
and intercultural communication issues involving
people in underrepresented areas of the world, it is
vital for students from diverse backgrounds to
undertake undergraduate and postgraduate studies
in this important field. By conducting systematic,
indigenous research, newly qualified scholars and
experts in these regions may contribute to the wider
academic community through fresh perspectives,
context-specific studies and meaningful findings
that will lead to advances in both theory and
practice (e.g. the teaching of intercultural
communication, the role of culture in second
language teaching, cross-cultural adjustment).

More collaboration between language and
intercultural communication scholars in different
parts of the world should spur the development of
new concepts, theories and methodologies that will
help us to better understand complex intercultural
communication issues in a wide range of contexts
and situations. As China and India are transforming
the geopolitical framework and becoming key
players on the world stage, we are likely to see the
development of more Asia-oriented language and
intercultural communication theories and practices
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in the near future. With the advent of the ‘Arab
Spring’, more attention is also being paid to
language and intercultural communication in the
Middle East. Further, instead of simply replicating
Western research, more Asian scholars are already
conducting local studies that reflect ‘Asian cultural
characteristics and style® (So 2010: 245).
Indigenous research in non-Western countries is
contributing to local understandings and enhancing
the global, international field of language and
intercultural communication.

Summary

This chapter provided a brief overview of the history
of the multidisciplinary and interdisciplinary nature
of the field of language and intercultural
communication, largely focusing on the
contributions of scholars in the United States,
Europe and Asia (mostly East Asia) as much of the
work has been conducted in these regions. While
not exhaustive by any means, this review identified
major trends and developments in research
perspectives and methods. We learned how the
disciplinary roots (e.g. education, linguistics,
psychology, sociology, speech communication),
understandings of culture and the context (e.g.

historical, geographic, linguistic, political,
sociopolitical) have shaped the work of scholars,
including their research foci, theories,

methodologies and practical applications (e.g.
language and intercultural education in schools,
universities, the workplace).
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We discovered that researchers today are
increasingly crossing disciplinary boundaries and
adopting a critical approach in their work; many are
shying away from ‘culture as nation’ orientations
that ignore diversity and power imbalances in
intercultural interactions. A greater variety of
approaches is also being employed in both
research and practice (e.g. more

mixed-method, interpretive studies that make use of
both quantitative and qualitative measures, critical
ethnography) to study language and (inter)cultural
communication in  context. Further, more
researchers in non-Western contexts are
undertaking indigenous research. All of these
developments are expanding the knowledge base,
and contributing to the theoretical and practical
growth in this vital, exciting field of study.

discussion questions

1. Why is it useful to have some
understanding of the historical
development of the study of language
and intercultural communication?

2. Why might the study of language and
intercultural communication be
considered both interdisciplinary and
multidisciplinary? Define these terms in
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your own words and provide examples
of each orientation.

. Identify the primary academic
disciplines and subdisciplines that have
contributed to our current
understandings of language and
intercultural communication. With a
partner, discuss the contributions that
each has made to the broader field of
language and intercultural
communication.

. In the United States, how did
sociopolitical and business interests
influence the work of early researchers
in this field of study? Do you think that
this also applies to the U.S. and other
contexts today? How do researchers
decide what to study and how?

. Identify three research paradigms that
have influenced investigations of the
study of language and intercultural
communication. What methodologies
are associated with each? Describe the
strengths and weaknesses of each

paradigm.
. With a partner, review the websites of
two intercultural communication

organizations (e.g. IALIC, SIETAR USA,
SIETAR Europa, SIETAR Japan). What
are their mission statements? Who is
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10.

their target population? What activities
do they support? What publications, if
any, are associated with them? What
issues are discussed at events they
support? Which topics or issues are
particularly relevant for your context?
Scan several issues of two journals that
are devoted to language and
intercultural communication issues (e.g.
International Journal of Intercultural
Relations, Language and Intercultural
Communication, Journal of Intercultural
Communication). What issues and
topics does each focus on? Who is their
target population? What topics interest
you the most?

When reading a publication about
language and intercultural
communication (in print or online) why is
it important to consider the context and
the author’s perception of culture?

Why has much of the language and
intercultural communication research in
Asia followed research paradigms,
methodologies and theories developed
in the United States? What are the
advantages and limitations of this?

Why are language and intercultural
communication scholars increasingly
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calling for more indigenous research in
non-Western contexts?

11. Think about a context that is very
familiar to you. What language and
intercultural communication issues do
you think are most important to explore?
What approach do you think would be
most effective? Why?
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Chapter 3

Culture and the primary socialization process

Culture is one of the two or three most complicated words
in the English language.

(Raymond Williams 1981: 3)

There are no simple answers or easy items to memorize
about any culture. Cultures are dynamic — as you are —
and this ever-changing nature makes any attempt at
static pieces of knowledge problematic.

(Martin et al. 2002: 3)

1.

2.

Sl

learning objectives

By the end of this chapter, you should be able to:

identify functions and characteristics of
culture

explain the language and cultural
socialization process

define and give examples of subcultures/
co-cultures

describe at least seven facets of culture
define and provide an example of cultural
beliefs, values and worldviews

define what is meant by a ‘cultural script’
and provide an example

explain why culture is a difficult construct
to pin down.
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Introduction

This chapter explores ideas or assumptions about
the fundamental nature of culture and linguistic and
cultural socialization. It does not aim to provide the
definitive interpretation of culture, rather it draws
attention to various elements that merit our
attention. Drawing on literature from a broad range
of disciplines, we explore the following facets of the
culture concept: culture as learned; culture as
shared (group membership); culture as relative;
culture as dynamic and mediated; culture as
individual, fragmentary and imaginary, culture as
contested; and culture as communication. Each
perspective provides a focus for thinking about
culture, language and intercultural communication.

Conceptions of Culture

The word ‘culture’ stems from the Latin word
cultura, which literally means to till or cultivate the
ground. When the concept of culture first emerged
in eighteenth-century Europe, it was associated
with the process of cultivation or improvement, as in
agriculture or horticulture. By the mid-nineteenth
century, however, some scholars were using the
word ‘culture’ to denote a ‘universal human
capacity’ (Levine 1971). Over time, the term began
to refer to the fulfilment of national ideals and the
enhancement of the individual, especially through
education. In 1869, Matthew Arnold, an English
poet and cultural critic, wrote that ‘having culture’
meant to know the best that has been said and
thought in the world’. This notion of ‘high culture’
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was linked to the arts (e.g. fine paintings, classical
music, literature) and individuals who are refined,
well educated and/or wealthy (the elite). In contrast,
‘low culture’ (‘popular culture’ or ‘folk culture’) was
associated with elements in society that have mass
appeal, that is, the sports, food, dress, manners
and other habits of the ‘common people’ (the
masses) who have less education, money and
sophistication.

In his book Primitive Culture (1871), English
anthropologist Edward Burnett Tylor defines culture
as ‘that complex whole which includes knowledge,
belief, art, morals, law, custom, and any other
capabilities and habits acquired by man as a
member of society’ (p. 1). This broad conception,
which encompasses elements of both ‘high’ and
‘low’ cultures, served anthropologists well for 50
years. Since then, numerous definitions and
interpretations have been formulated by scholars in
diverse disciplines. In 1952, Kroeber and
Kluckhohn published a critical review of more than
162 notions of culture, ranging from ‘learned
behaviour’ to ‘ideas in the mind’, and so on. They
then put forward the following definition, which is
still widely quoted today:

Culture consists of patterns, explicit and implicit, of and
for behavior acquired and transmitted by symbols,
constituting the distinctive achievements of human
groups, including their embodiments in artifacts; the
essential core of culture consists of traditional (i.e.
historically derived and selected) ideas and especially
their attached values; culture systems may, on the one
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hand, be considered as products of action, and on the
other as conditioning elements of further action.

(Kroeber & Kluckhohn 1952: 181)

Characterizing culture as a ‘system’, Kroeber and
Kluckhohn’s (1952) definition emphasizes the
transmission of elements (e.g. beliefs, values) that
help group members interpret their social worlds
and function in their daily life. For these cultural
anthropologists, cultur